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COMMENTARY

Give Students Autonomy in the Use of
Break Time in Conformity with the
Principles of Humanistic Education

Jijun Yao

Nanjing Normal University, Nanjing 210024, China

“Education is not the filling of a pail, but the lighting of a fire.”
—William Butler Yeats

UMANISTIC education (also known as person-centered education) is a learning

theory based on humanistic psychology, aiming to promote the development of the
learner as a “whole person.” Various aspects such as the intellect, social and emotional
skills, and artistic and practical capabilities of the student are all important considerations
in the humanistic approach to education (Zhang, 2010). It places a great deal of emphasis
on students’ choice and control over the course of their education. Students are encour-
aged to make choices that range from day-to-day activities to goal settings. According to
Rogers, one of the founders of humanistic psychology as well as the humanistic learning
theory, the primary purpose of education is to train the student to want and know how to
learn, and the ability to learn should relate to the fulfillment of other needs (as cited in Xie,
2016).

Break is an integral component of students’ school life and the best opportunity
for them to exercise autonomy. Despite its seemingly insignificant weight in the school
timetable, the scheduling and management of break time have profound impacts on stu-
dent holistic development. Ramstetter et al. (2010) argue that break allows the student a
time to rest, play, imagine, move, and socialize and a necessary break from the rigors of
academic tasks.

From the perspective of humanistic education, the student should be afforded the
freedom and autonomy in choosing the content and mode of break time activity. Free ac-
tivity at break makes a unique contribution to their cognitive, social, emotional, and phys-
ical development. First, exploratory activities occurring during play help children develop
intellectual concepts; break makes them more attentive and cognitively more productive
in the ensuing class. Second, free activity at break promotes social-emotional growth of
children. Through play, they learn essential social skills, such as communication, negotia-

© 2023 Insights Publisher. All rights reserved.
Creative Commons Non Commercial CC BY-NC: This article is distributed under the
terms of the Creative Commons Attribution-NonCommercial 4.0 License
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tion, cooperation, sharing, and problem solving; they also learn how to relax after a period
of stressful work and develop other coping skills for emotion management. Equally im-
portant is that physical activity at break provides benefits for students’ physical well-
being. The opportunity for practicing movement and motor skills at break is an effective
counterbalance to the sedentary lifestyle of a student (Zhang, 2016).

Students’ enjoyment of break is guaranteed in many countries despite the varia-
tions in its timing and duration. For example, primary schools in the United States place
premiums on student outdoor activity at recess. Typically, the young students have three
sessions of recess during the school day, in addition to the lunch break. Each session lasts
20 minutes, during which the children must get out of their classrooms for outdoor activi-
ty. In the event of harsh weather, the teacher takes students to the indoor gym for physical
activities. In Britain, break time ranges from 10 to 30 minutes and has distinct names at
different education levels depending on the varied focuses. In pre-primary and primary
schools, it is called play time, with a focus on its functioning of game; In secondary
schools, the interval between lessons is named break time --- time for rest. Although there
are no structured games for secondary students as for their younger counterparts, they
must leave the classroom at break to pursue outdoor physical activities, which may be or-
ganized by the students themselves or the school. Break time in Australian primary
schools is filled with voluntary physical activities of students. On finishing a lesson, the
children rush to the playground for their favorite games, such as playing on a slide, hop-
scotch, pole climbing, and ladder climbing. There is ample sports equipment in the play-
ground and gym in almost every school. Some teachers join their students in the play. To-
gether, they create a joyful atmosphere in the playground. In Canada, the retired teacher
Doyle initiated the Active Playground Movement. Four students were selected from each
of the 35 primary and secondary schools to participate in a four-session training program
with each session lasting two hours, where they learned to play traditional games such as
rope skipping, chess, and hopscotch. The four “trained” students then taught their
schoolmates to play these games during break time. The initiative is not only effective in
encouraging active physical activity and interactions in students, but also successfully
pass on traditional games among them (Modern Education News, 2014).

Break Time on the School Schedule: Evidence from Basic Education Schools in
China in this issue of the journal gave an overview of issues with break in Chinese basic
education schools and analyzed the harms and causes of recess deprivation in students. It
is hoped that the article can arouse more attention on the right of the student to rest and
free activity at break and the significance of recess for their growth and development (Xu,
2023).
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ORIGINAL ARTICLE

The Use of Self-Assessment in
Improving Pre-Service Teachers’
Professional Development

Didem Kilic,* Necdet Saglam?

1 Aksaray University, Aksaray, Turkey
2 Institute of Science Hacettepe University, Ankara, Turkey

Abstract: The use of self-assessment in teacher training has been
strongly suggested by researchers because these assessment tasks
activate students, motivate them to participate in learning, and
cause more oriented and effective learning. This study focuses on
using self-assessment in teacher education for the purpose of ex-
ploring the benefits of self-assessment practices for the pre-service
teachers’ learning process and their professional development.
Thirty-eight pre-service teachers participated in this study. Within
the context of the study, every participant was supposed to perform
a teaching practice by applying teaching methods. Pre-service
teachers’ assessed their own performances through a self-
assessment form composed of two parts. The first part of this form
includes a criteria-based scoring matrix, and the second part in-
cludes open-ended written questions. Analyses of the data showed
that pre-service teachers perceive themselves as worst at ‘efficient
teaching practice’ and best at ‘using body language and gesture
effectively” among the given criteria. When the data obtained from
the written questions was analyzed, it was concluded that the pre-
service teachers had the most difficulty following the teaching plan.
According to the results, it can be argued that by using the self-
assessment tasks, pre-service teachers realized their strengths and
weaknesses; they recognized that they have difficulties with some
competencies required for effective teaching and what they need to
improve themselves.

Science Insights Education Frontiers 2023; 19(2):3057-3071.
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How to Cite: Kilic, D., & Saglam, N. (2023). The use of self-assessment in
improving pre-service teachers’ professional development. Science Insights




Kilic & Saglam. (Turkey). The Use Self-Assessment in Teacher Education.

Education Frontiers, 19(2):3057-3071.

Keywords: Self-Assessment, Pre-service Teachers, Teacher Education, Professional
Development

About the Authors: Didem Kilig Professor, Department of Mathematics and Science Education, Faculty of Educa-
tion, Aksaray University, Aksaray, Turkey, E-mail: didem_kilic@yahoo.com, ORCID: https://orcid.org/0000-0002-
2250-8580

Necdet Saglam, Professor, Institute of Science Hacettepe University, Ankara, Turkey, E-mail:
saglam@hacettepe.edu.tr, ORCID: https://orcid.org/0000-0002-5463-8355

Correspondence to: Didem Kiligat Aksaray University of Turkey.

Conflict of Interests: None

© 2023 Insights Publisher. All rights reserved.

Creative Commons NonCommercial CC BY-NC: This article is distributed under the terms of the Crea-

BY _NC tive Commons Attribution-NonCommercial 4.0 License (http://www.creativecommons.org/licenses/by-
nc/4.0/) which permits non-commercial use, reproduction and distribution of the work without further permission provided
the original work is attributed by the Insights Publisher.

SIEF, Vol.19, No.2, 2023 3058


mailto:didem_kilic@yahoo.com
https://orcid.org/0000-0002-2250-8580
https://orcid.org/0000-0002-2250-8580
mailto:saglam@hacettepe.edu.tr
https://orcid.org/0000-0002-5463-8355
http://www.creativecommons.org/licenses/by-nc/4.0/
http://www.creativecommons.org/licenses/by-nc/4.0/

Kilic & Saglam. (Turkey). The Use Self-Assessment in Teacher Education.

Introduction

potential of assessment, and now assessment is presented as a tool

for learning. Researchers suggest that assessment procedures not
only function as a tool for grading but are also used to follow students’ pro-
gress and guide them in enhancing learning activities. It is also emphasized
in the OECD’s Assessment for learning report that assessment may also
serve a formative function (OECD/CERI, 2008). In general, it is accepted
that increasing the use of assessment for learning or formative assessment
leads to more advanced quality learning (William et al., 2004). In classrooms,
formative assessment supports the goals of lifelong learning, greater equity
of student outcomes, raising levels of student achievement, and improved
learning to learn skills (OECD/CERI, 2008). Effective implementation of
formative assessment promotes lifelong learning competencies and autono-
mous learning (Clark, 2012).

A critical component of classroom formative assessment is student
self-assessment, as it supports students in becoming self-directed and self-
regulated learners. “Self-assessment refers to the involvement of learners in
making judgments about their own learning, particularly about their
achievements and the outcomes of their learning” (Boud & Falchikov, 1989,
p529). Through self-assessment, students better evaluate the quality of their
learning process and outcomes, comprehend strengths and weaknesses in
their study, and revise accordingly (Andarade & Du, 2007, p160). Research-
ers emphasize the strengths of using self-assessment, which encourages stu-
dents to become more autonomous in their learning and makes them think
more deeply (Sluijsmans et al., 1998). Boud et al. (2015) suggest that stu-
dents cannot be effective learners without the skills to make efficient judg-
ments about their own work. Using self-assessment to support the acquisi-
tion of skills and abilities gives students the opportunity for better quality
products, taking responsibility for one’s own learning, and raising con-
sciousness about problem solving (Sluijsmans et al., 1998). Sadler and Good
(2006) argue that self-assessment is valuable, as this approach prepares stu-
dents to be accountable and responsible. Using self-assessment enhances
learner responsibility and independence (Spiller, 2012). The participation of
students in the assessment supports their ability to think critically and en-
ables them to take control of their own learning. By analyzing their own per-
formance, students can develop a better understanding of their own learning
process (Searby & Ewers, 1997).

Besides improving skills and abilities for learning, self-assessment
practices increase the quality of learning performance and outcomes. Self-
assessment advances learning by giving feedback that guides students’ ef-
forts and strategies (Andrade & Du, 2007). Zimmerman and Shunk (2001)

SIEF, Vol.19, No.2, 2023 3059
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suggest that self-assessment can promote achievement by contributing to
academic self-regulation through planning, goal-setting, self-judgment, and
self-reaction. Through improving self-assessment strategies, the develop-
ment of metacognitive strategies can be stimulated (Clipa et al., 2011).
Andrade and Du (2007) state that self-assessment has a role in becoming an
autonomous, metacognitive, and self-regulated learner. Self-assessment also
increases learners’ competence for self-regulation by giving them the oppor-
tunity for self-monitoring and enabling reflection (Nicol & Macfarlane-Dick,
2006). It is stated that self-assessment is a key factor in retaining student at-
tention and interest (Ross, 2006), and students’ motivation can be increased
when self-assessment is integrated into the learning process (Dochy et al.,
1999). Hanrahan and Isaacs (2001) report that students see the advantages of
self-assessment as improving critical thinking, developing a better under-
standing of grading, and developing empathy with teachers. Self-assessment
enables students to develop leadership roles in the learning and teaching
process.

Boud and Falchikov (2006) emphasize the necessity of preparing
students for the responsibility of making complicated judgments and for
making decisions in which they will find themselves in the future. It is espe-
cially substantial for future teachers. Self-assessment promotes some skKills
such as critical thinking, goal setting, making decisions, evaluating the learn-
ing process, and evaluating products, which are essential abilities for teach-
ers. The incorporation of students in educational settings through self-
assessment is one of the most significant ways to facilitate the development
of crucial competencies for the teaching career, such as responsibility,
autonomy, and judgment. These competencies can help develop ‘reflexive
teacher’ qualifications. Self-assessment is also considered a reflective prac-
tice for teachers’ personal and professional development (Warsi & Khurshid,
2022).

It is of great importance that training in using self-assessment is
gained during teacher training (Oscarson, 1989). Researchers revealed that
teachers who had been trained in formative assessment were able to make
significant differences in their lessons (Clark, 2012). The application of self-
assessment tools in teacher training programs has been found to be helpful in
leading teachers to think over their own standards for qualified teaching and
improving them in goal-setting for development (Ross & Bruce, 2007). The
development of expertise in self-assessment has become a noteworthy issue
in numerous higher education schools, and various self-assessment tools are
being introduced to support learning (Stefani, 1994).

Because cognitive and social frameworks can affect the accuracy of
the self-assessment, the reliability and validity of these assessment proce-
dures seem debatable. The reliability of self-assessment can be affected by
some factors, such as student grade level and academic success (Dochy et al.,

SIEF, Vol.19, No.2, 2023 3060
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1999; Friedman et al., 2008). Boud and Falchikov (1989) stated that less
successful students tend to overvalue their performance, while more success-
ful students have a tendency to undervalue their own performance. In rela-
tion to the practice of self-assessment according to grade levels, it is reported
that advanced students can evaluate their own performance more accurately
than novices (Dochy et al., 1999). In addition, more experienced students
seem to be straighter in their self-assessment (Lejk & Wyvill, 2001). Ac-
cording to a review of self-assessment research, Dochy et al. (1999) stated
that students are quite accurate in valuing their own learning outcomes.
However, according to Topping (2003), self-assessed scores seem to be
higher than teacher scores (Friedman et al., 2008). Researchers propose vari-
ous suggestions concerning these problems (Lindblom-Yl&one et al., 2006):
clear assessment processes, implementing specific criteria, explicit instruc-
tions, training for the advancement of students’ assessment skills, and also
that the use of a scoring matrix may be beneficial.

Overall, from the research reports, it can be concluded that using
self-assessment in educational practice has positive results, despite its limita-
tions. Some of the students found the process intellectually challenging,
time-consuming, and socially uncomfortable, but efficient in advancing the
quality of their own work (Topping et al., 2000). Researchers reemphasized
that self-assessment develops the students’ understanding of assessment,
helps students develop crucial professional skills using high-level thinking,
increases efficacy in determining strengths and weaknesses of their work,
enables student assessors to have a better understanding of the processes in-
cluded in the learning activities, and provides students with the opportunity
to take part in the assessment process, which increases their motivation
(Andrade & Du, 2007).

Since self-assessment practices lead to more effective and directed
learning because they motivate students and stimulate active involvement in
learning (Sluijsmans et al., 1998), the application of these assessment proce-
dures in teacher education has been promoted by researchers, and educators
have been seeking ways to apply the self-assessment tasks effectively in
their classrooms. This study aimed to emprically explores the ways and con-
sequences of using self-assessment tasks in teacher training programs.

Method

Participants
The participants of the study were thirty-eight pre-service teachers from a

state university in Turkey. Pre-service teachers were enrolled in the ‘teach-
ing principles and methods’ course, which is a practical course. All of the
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participants were in their second year and experienced in self-assessment. Of
these, thirteen were male and twenty-five were female, with a mean age of
20.

Procedures

The course of teaching principles and methods targets students comprehen-
sion of the essential fundamental concepts and teaching principles, their
grasp of instructional approaches and strategies, and their ability to apply
them effectively. Within the applied part of the course, each of the pre-
service teachers was expected to implement a teaching practice involving the
application of a teaching method. Before the implementation of teaching
practices, an example of teaching method application was demonstrated and
explained by the researcher. Besides, the pre-service teachers were instructed
in effective presentation skills as part of another course named Effective
Communication by the researcher. Every pre-service teacher presented the
subject content by applying a teaching method, and the sessions continued
for approximately 30 minutes.

Data Collection

Pre-service teachers assessed their own performances through a self-
assessment form. This form consisted of two parts, which comprised a crite-
ria-based scoring matrix in the first part and written questions in the second
part. The criteria of the scoring matrix are based on various substantial com-
petencies for efficient teaching, such as effective teaching practice, compre-
hensible expression, management of time, being planned and controlled, and
using gestures and body language effectively. These crucial competencies
were arranged as specific criteria in a scoring matrix with informative in-
structions for providing an effective and objective assessment task. Based on
the five assessment criteria, pre-service teachers graded their performances
using the scoring matrix, which ranged from 1 to 5, yielding a maximum
possible score of 25 points. In the second part of the self-assessment form,
there were six open-ended written questions to reveal pre-service teachers’
perceptions about their own performances. Some of the written questions
were: ‘What did | learn about myself when doing this work?’, ‘What did | do
well?’, ‘What will 1 do differently at subsequent tasks?’ Participants were
familiar with self-assessment tasks, and they had experience evaluating
themselves.

Data Analyses

SIEF, Vol.19, No.2, 2023 3062
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Table 1. Descriptive Statistics for the Criteria of the Scoring Matrix.

Criteria Mean SD Min Max
Comprehensible expression 4.00 1.06 1 5
Efficient teaching practice 3.55 1.12 1 5
Being planned and controlled 3.88 1.02 1 5
Management of time 3.94 1.06 1 5
Using body language and gestures effectively 4.03 0.95 1 5
Total Self-Assessment Score 19.39 4.25 5 25

Descriptive statistics were determined for the pre-service teachers’ self-
assessment scores. The mean, standard deviation, minimum, and maximum
values were calculated for the data collected from the scoring matrix. The
data obtained from open-ended questions was analyzed through content
analysis. Pre-service teachers responses were arranged by reducing the
statements, coded, and grouped into related categories. Frequencies and per-
centages were calculated for the data collected from open-ended questions.

Results

Descriptive statistics, including mean and standard deviation and minimum
and maximum values for self-assessment scores are summarized in Table 1.
The results of the analyses of the data collected from the criteria-
based scoring matrix revealed that, through the given criteria, pre-service
teachers perceived themselves as worst at ‘efficient teaching practice’ and
best at ‘using body language and gesture effectively’. They were also of the
opinion that they were good at ‘comprehensible expression’, but in the
meantime, they challenged their ‘management of time’ and ‘being planned
and controlled’. The minimum and maximum values in Table 1 show that
some pre-service teachers perceived themselves as very inadequate or very
sufficient in various criteria. The criteria in the scoring matrix, in which the
pre-service teachers evaluate themselves, were decided together with the pre-
service teachers who were the participants of the study. While creating the
self-assessment form used in the study, pre-service teachers were asked their
opinions about the criteria they thought were necessary for effective teaching.
Boud (2013) proposed the involvement of students in setting standards
and/or criteria to be applied to their work and in making judgments about the
extent to which they met those criteria and standards. It is stated that includ-
ing students in defining the assessment criteria allows students to better un-
derstand what is expected of them (Ross, 2006). The criteria in the scoring
matrix may not be exhaustive, but they are consistent with those reported in
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the relevant literature. In the self-assessment form used within the scope of
the study, open-ended questions were included apart from the criteria-based
scoring matrix, and the analysis results are presented below.

The answers given by the pre-service teachers to the written ques-
tions were analyzed and coded by reducing the statements. The generated
codes were collected in four different categories. These categories were
strengths, weaknesses, difficulties, and needs for improvement. Descriptive
statistics regarding the codes grouped under the relevant categories are pre-
sented in the tables below. In Table 2, the frequencies and percentages cal-
culated for the statements of the pre-service teachers regarding their
strengths are presented.

As can be seen in Table 2, ‘open, clear, and comprehensible expres-
sion’ is the most frequently coded statement regarding pre-service teachers’
strengths. They also feel themselves strong at ‘efficient presentation and
teaching practice’, and at ‘tone of voice and body language’. Some quota-
tions from the statements expressed by the pre-service teachers’ regarding
their strengths are: “I was good at using body language and at communica-
tion with students”, “My tone of voice was good”, “I think that I was suc-
cessful at effective teaching practice”, “I can speak open and clear; this is my
strength”, and “I think that I could express myself clearly and easily”.

In Table 3, the frequencies and percentages calculated for the state-
ments of the pre-service teachers regarding their weaknesses are presented.

Pre-service teachers perceive that being excited or nervous is their
great weakness. Time management and classroom management are also
among their weaknesses. Some of the pre-service teachers stated that they
are weak at getting trusted or true sources. Even a little, they also feel weak
at public speaking. Some quotations from the statements expressed by the
pre-service teachers’ regarding their weaknesses are: “Because of my ex-
citement, I could not be effective”, “After I entered the classroom, because
of my excitement, I forgot some of my words that I had to say”, “I felt pan-
icked when students asked questions”, “I could not use the time well; I made
everything quickly”, “I know that I have a problem with public speaking;
this 1s my weakness”.

In Table 4, the frequencies and percentages calculated for the state-
ments of the pre-service teachers regarding the difficulties are presented.

As can be seen in Table 4, ‘efficient teaching practice’ and ‘imple-
menting the lesson plan’ are the most frequently coded as difficulties. ‘Find-
ing or selecting material’ is also seen as another difficulty considered by pre-
service teachers. At the very least, preservice teachers stated that ‘lesson
planning’ and ‘evaluating the lesson” were the other difficulties they encoun-
tered. Some quotations from the statements expressed by the pre-service
teachers’ regarding the difficulties are presented below: “I could not follow
the lesson plan, therefore I could not finish the lesson as I planned”, “I had
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Table 2. Frequencies and Percentages of Codes under the Category of

‘Strengths’.

Codes f %
Open, clear, and comprehensible expression 13 30.9
Efficient presentation / teaching practice 6 14.3
Tone of voice / body language 6 14.3
Providing active participation 5 11.9
Effective communication 4 9.5
3
3
2

Being calm / controlled 7.1
Having a good grasp of the subject matter 7.1
4.8

Getting student attention

Table 3. Frequencies and Percentages of Codes under the Category of

‘Weaknesses’.

Codes f %
Being excited / nervous 16 39.0
Time management 6 14.6
6 14.6
Getting trusted / true sources 3 7.3
Tone of voice / body language 3 7.3
3
2
2

Classroom management

Having a good grasp of the subject matter 7.3
Public speaking 4.9
4.9

Answering the questions

Table 4. Frequencies and Percentages of Codes under the Category of ‘Diffi-

culties’.

Codes f %
Efficient teaching practice 7 23.3
Implementing the lesson plan 7 23.3
Finding / Selecting material 6 20.0
Providing active participation 3 10.0
Exampling 2 6.7
Lesson planning 2 6.7
Evaluating the lesson 2 6.7
Getting student attention 1 3.3
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Table 5. Frequencies and Percentages of Codes under the Category of ‘Needs

for Improvement’.

Codes f %
Following the lesson plan 7 15.6
Effective exampling 7 15.6
Being at ease / Controlling emotions 6 13.3
Tone of voice / body language 6 13.3
Effective / Comprehensible expression 5 11.1
Classroom management 5 11.1
Time management 4 8.9
Speaking speed 3 6.7
Getting trusted / true sources 2 4.4

difficulty at teaching practice while I did not have enough experience”, “Af-
ter the exercises, I had difficulty getting students attention again”, “I had dif-
ficulty at exampling while 1 could not find short and effective examples”.

In Table 5, the frequencies and percentages calculated for the state-
ments of the pre-service teachers regarding the needs for improvement are
presented.

‘Following the lesson plan’ and ‘effective exampling’ are the most
important requirements for improving pre-service teachers themselves. Pre-
service teachers need to ‘be at ease’, and they need to ‘control their emo-
tions’, like excitement and worry. And some of them need to improve their
use of ‘tone of voice’ and ‘body language’. ‘Classroom and time manage-
ment’ are the other requirements that pre-service teachers need to improve
themselves. Some quotations from the statements expressed by the pre-
service teachers’ regarding the needs for improvement are presented below:
“I could not follow the lesson plan. At this point, [ need to develop myself”,
“I need to improve myself at classroom and time management; I have to
speak slowly and understandably”, “If I can control my excitement, I think
my control in the classroom will increase”, “I could be more effective at
questioning and exampling” and “I will do more practice for being good at
time management”.

Conclusion and Discussion

This study aimed to provide empirical evidence for the contribution of self-
assessment to pre-service teachers’ professional development. Findings of
the research supported previously reported results that self-assessment im-
proves students thinking critically and enables them to gain control over
their own learning (Searby & Ewers, 1997), motivates students and encour-
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ages their active involvement (Sluijsmans et al., 1998), makes them aware of
strengths and weaknesses in their work (Andarade & Du, 2007, p160), and
improves their performances (Boud, 2013; Falchikov, 1986; Hanrahan &
Isaacs, 2001; Stefani, 1992).

The results showed that pre-service teachers perceived themselves
best at ‘using body language and gesture effectively’, and they found them-
selves good at ‘comprehensible expression’. On the other hand, they per-
ceived themselves as the worst at ‘efficient teaching practice’. Similarly, in
another study, it was reported that the pre-service teachers were challenged
mostly by the delivery of instruction, and from their perspectives, this issue
was the most difficult part of the teaching-learning process (Borja et al.,
2019). The fact that effective teaching practices require experience explains
this result. In the current study, the results also revealed that pre-service
teachers were challenged with ‘management of time’ and ‘being planned and
controlled’. In another study aiming to determine the problems experienced
by pre-service teachers during their teaching practice, planning and time
management were considered problematic (Tok, 2010). Since time manage-
ment requires planning, it is an expected research result that time cannot be
controlled as a result of not conducting the lesson in accordance with the
plan. The responses of pre-service teachers’ to the open-ended written ques-
tions revealed that they had difficulties following the teaching plan in gen-
eral. They specified that the most challenging experiences were ensuring
students’ active participation, presenting effective examples, and managing
classroom control. As a result of a study conducted by Welsh and Schaffer
(2017) on developing effective teaching skills for pre-service teachers, they
stated that the participants rated themselves lowest on engaging students in
critical thinking, creativity, and collaborative problem solving. Similarly, in
another study, it was revealed that the pedagogical area where pre-service
teachers need the most improvement is engagement (Snead & Freiberg,
2019). Pre-service teachers in this study found themselves weak in public
speaking, answering questions, and effective presentation. A great majority
of the participants expressed that they were excited, and this affected their
time management and tone of voice negatively. According to a very similar
research result, pre-service teachers stated that they were nervous and anx-
ious at the beginning of their teaching practice. Therefore, they stated that
they had difficulty managing the problems and challenges (Akram & Samar,
2021). An important result of this study was that pre-service teachers’ em-
phasized that they acquired a lot regarding classroom management, that the
course content could be taught effectively with a teaching plan, and that
there could be unexpected situations.

In light of the results of the present study, it can be argued that by us-
ing the self-assessment tasks, pre-service teachers became aware of their
weaknesses and strengths, realized that they had difficulties with some com-
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petencies required for effective teaching, and recognized what they needed
to improve themselves. It can be concluded that self-assessment tasks medi-
ated pre-service teachers taking responsibility for their own learning, thus
enabling them to make more reliable assessments and allowing them to be
reflective and autonomous, which are crucial skills for being an efficient
teacher. As a result of a study, it was stated that they proved that self-
assessment is a strategy to enhance teachers’ professional development
(Warsi & Kurshid, 2022). In another study aiming to identify teachers’ pro-
fessional activities that are important for the development of the teaching
profession, it was revealed that self-assessment is among the most important
activities (Sharma & Pandher, 2018).

Implications

This study hypothesized that self-assessment is an essential skill for teachers’
professional development and plays an important role in the pre-service
teachers’ self-evaluation process. The results generally supported this hy-
pothesis. Through self-assessment, pre-service teachers could make rational
judgments about their own performances and outcomes. It was understood
that they had realistic perceptions of their own abilities. They felt confident
in valuing their own performance while taking responsibility for their own
learning.

In teacher training programs, applying self-assessment in a formative
way is expected to result in significant gains like improved learning per-
formance, higher confidence for teaching practice, and competencies essen-
tial for effective teaching. The present study proposes to use the self-
assessment process for improving the professional development of pre-
service teachers, which enables self-reflection, self-monitoring, and self-
judgment for reviewing pedagogical strengths and weaknesses and revealing
the aspects that need improvement.

In this study, self-assessment was not used as a grading tool but to
reveal how self-assessment could play a role in contributing to the develop-
ment of the teaching profession. It may be possible to obtain more reliable
and valid results from self-assessment tasks by clarifying goals and expecta-
tions, providing effective feedback, and presenting practices and examples.
Self-assessment can be used in combination with other indicators or meas-
ures such as the teacher portfolio, classroom observation, and peer observa-
tion (Warsi & Khursid, 2022). In the same context, Ross and Bruce (2007)
argued that self-assessment is a constructive strategy for improving in-
service effectiveness, provided it is supported with other professional devel-
opment strategies such as peer coaching, external observation, and focused
input into teaching strategies. The use of self-assessment practices along
with the instructor’s feedback not only increases learners’ immediate success
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but also leads to enhanced self-efficacy by helping them develop their capac-
ity for self-reflection and self-regulation (Hung, 2019).

Finally, although this study provided important evidence to demon-
strate the effectiveness of self-assessment for improving pre-service teachers’
professional development, other factors such as social and academic con-
cerns that may affect pre-service teachers’ self-assessment performance can-
not be ignored. Diversified and similar studies are needed to validate or
modify the design of the self-assessment practice. Since it is thought that in-
creased experience in self-assessment can provide more valid results, it is
thought that it is important to repeat self-assessment practices in educational
settings. It is expected that the results of the research, in which repeated self-

assessment applications are made, will provide more in-depth inferences.
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Abstract: Communication is vital for children’s development, espe-
cially in differentiating rural and urban speech skills. The aim of
this study is to investigate the speech skills of children living in ru-
ral and urban areas. The speech skills of 72 students attending the
8" grade in rural and urban areas of Iskenderun in the 2020-2021
academic year were examined. In the study designed with the
screening model, the data were collected with a structured observa-
tion form. The video recordings of the speeches made by the stu-
dents on the topic of “human and nature” according to their levels
were taken and evaluated according to the “Speech Evaluation
Form”. The results of the present research revealed that the high-
est average scores of the students belonged to the sub-dimensions
of applying the external structural elements of the language, apply-
ing the internal structural elements of the language and the psycho-
logical state of the speaker. In addition, it was determined that the
students’ speech skills were at a moderate level, whereas their abil-
ity to briefly introduce the parts of the speech, to start the topic with
interesting expressions, to use appropriate tools such as pictures,
graphs and photographs that can make the speech interesting, to
use proverbs, idioms and aphorisms suitable for the topic, to benefit
from literary devices suitable for the topic and to summarize the
speech were very low. Urban students demonstrated comparatively
stronger speech skills, highlighting the value of targeted improve-
ments in communication education.
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Introduction

thoughts and desires to those in their social environment in a correct

and effective way, is very important for individuals to establish con-
nection with the external world, and for their cognitive and affective devel-
opment. Speech skill emerges as a result of individuals’ cognitive maturity,
personality development and social relations (Sever, 2000). In this process,
socio-economic and socio-cultural characteristics of the environment can
affect speech skills of individuals.

Environment, which is one of the basic factors that affect the devel-
opment process, can enable individuals to improve their innate skills. Human
beings develop an identity in accordance with the environmental conditions
created by the individuals in the environment where they are born and raised,
with their innate temperament and characteristic features, and continue their
lives in accordance with this identity (Oztirk, 2017). Environmental condi-
tions also affect the development process of individuals’ speech skills, and it
Is stated in the studies in the literature that environmental differences have an
effect on the speech skills of individuals (Uysal, 2014; Uzunyol, 2019; Unsal,
2019). In rural and urban areas with varying structures in terms of conditions
such as sociocultural and economic characteristics, technology, education,
health, etc., the opportunities for accessing and benefiting from educational
and sociocultural resources may differ (Deniz, 2000: 23).

In the literature, there are studies (Saglam & Dogan, 2013; Yildiz,
2014; Yegen & Topcuoglu Unal, 2015; Basar et al., 2015; Unsal, 2019;
Uzunyol, 2019) that examine the speech skills of students at different levels
of education. However, very few studies (E.g. Sargin, 2006) have investi-
gated students’ speech skills have been examined according to the environ-
ment they live in. It is thought that the present study will contribute to the
speech skill studies in the literature.

The main purpose of this study is to examine the speech skills of
children living in rural and urban areas.

METHOD

SPEECH skill, which enables people to convey their emotions,

Research Model

This research, which examines the speaking skills of children living in rural
and urban areas, was designed in the screening model. The screening model
is a research approach that aims to reflect, describe the events, facts or situa-
tions that occurred in the past or present as they are, without any change
(Blyikcxtirk et al., 2020: 243-244).
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Working Group

The study group consisted of 72 students attending the 8™ grade in rural and
urban areas in Iskenderun district of Hatay province in the 2020-2021 aca-
demic year. Of the students participating in the study, 38 are girls and 34 are
boys.

Data Collection Tool

In the research, the “Speaking Evaluation Form” developed by Sargin (2006)
as a structured observation form was used to collect the data. The observa-
tion form consists of three parts: speaking order, language awareness
(knowledge and language use skill) and speaker’s psychological state. In the
speaking order part, students’ speeches are evaluated under five sub-
headings: starting the speech (3 observation items), introduction part of the
speech (3 observation items), development part of the speech (11 observa-
tion items), conclusion part of the speech (4 observation items) and ending
the speech (2 observation items). In the language awareness (knowledge and
language use skill) part, there are two sub-headings: ability to apply the ex-
ternal structural elements of the language (12 observation items) and ability
to apply the internal structural elements of the language (10 observation
items). In the speaker’s psychological state part, there are a total of 6 obser-
vation items.

Data Collection

In the research, the students were asked to express their opinions and knowl-
edge on the topic of “human and nature”, which was decided to be suitable
for the student levels by benefiting from the opinions of two faculty mem-
bers who are experts in the field of Turkish education. The students were in-
formed about the topic they would be speaking on. They were then asked to
speak on the topic of “human and nature” in the classroom environment the
next day at the specified time. The students were given information that their
speeches would be recorded with a camera. At the specified dates and times,
each student’s speeches on the subject were listened to in their own class-
room environments and the process was recorded with a camera.

Data Analysis

In the research, the video recordings of the students’ speeches on the topic of
“human and nature” were evaluated according to the observation status of
the items in the structured observation form. The speeches of the students
participating in the research were handled as not observed at all (1), not ob-
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served (2), partially observed (3), observed (4) and fully observed (5) within
the framework of the items in the observation form. Descriptive analysis
technique was used in the analysis of the obtained data.

Results

In this section, findings related to speaking order, language awareness
(knowledge and language use skill) and speakers’ psychological state are
presented.

Findings on Speaking Order

The findings related to the “starting the speech” of the students participating
in the research are presented in Table 1.

As indicated in Table 1, it was observed that of the students living in
rural areas, 60.6% started their speech with an appropriate address style; 36.3%
did not present the title related to the speech topic, and 51.5% briefly intro-
duced the speech parts. It was determined that 64.1% of the students living
in urban areas started their speech with an appropriate address style; 33.3%
did not present the title related to the speech topic, and 46.2% briefly intro-
duced the speech parts.

According to Table 2, it was determined that 87.9% of the students
living in rural areas formed the introduction part of their speeches; 81.9%
did not start their speeches with interesting expressions (proverb, poem de-
scription, memory, etc.); 69.7% presented the introduction part in a normal
length. On the other hand, 89.7% of the students living in urban areas formed
the introduction part of their speeches; 82.1% did not start their speeches
with interesting expressions (proverb, poem description, memory, etc.); 92.3%
presented the introduction part in a normal length.

The findings on the development part of the speech are given in Ta-
ble 3:

When Table 3 is examined, it is seen that a large portion of the stu-
dents in both rural and urban areas did not use appropriate tools (pictures,
graphs, photos, posters, etc.) to make the speech interesting Moreover, they
did not use proverbs, idioms and aphorisms suitable for the topic; they did
not tell stories, tales and jokes etc. relevant to the topic and they did not
benefit from literary devices. On the other side, the skills of giving examples
from daily life related to the topic, bringing the topic up to date, having emo-
tional and intellectual richness related to the topic, supporting the main idea
with auxiliary ideas and reflecting the main idea were found to be higher
than other skills.

As revealed by Table 4, of the students living in rural areas, 87.9%
formed the conclusion part of their speeches; 78.8% created conclusion
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Table 1. Findings Related to Starting the Speech.

Percentage of Observation
Starting a Conversation Region N NOA NO PO O FO
Rural 33 242 3.0 12.1 182 424
Urban 39 179 103 7.7 20.5 43.6
Total 72 208 6.9 9.7 19.4 431
Rural 33 182 121 6.1 36.4 27.3
Does he/she present the title of the speech topic? Urban 39 179 154 5.1 28.2 333
Total 72 181 139 56 319 30.6
Rural 33 242 273 152 121 212
Does he/she briefly introduce the parts of the subject? Urban 39 410 128 7.7 5.1 33.3
Total 72 333 194 111 83 27.8
NOA: Not observed at all; NO: Not observed; PO: Partially observed; O: Observed; FO: Fully observed

Does he/she start the conversation with the
appropriate style of address?

Table 2. Findings on the Introduction Part of the Speech.

Percentage of Observation

Starting a Conversation Region N NOA  NO PO O FO
Rural 33 0.0 3.0 9.1 21.2 66.7
Is there an introduction part in the speech? Urban 39 2.6 0.0 7.7 17.9 71.8
Total 72 1.4 1.4 8.3 19.4 69.4
Does he/she introduce the speech with inter- <48l CEN T 3.0 61
esting expressions (proverbs, poems, de- Urban 39 46.2 35.9 7.7 2.6 7.7
scriptions, memories, etc.)? Total 72 556 264 8.3 58 6.9
Rural 33 0.0 9.1 21.2 36.4 333
Does he/she present the introduction in a
normal length? Urban 39 0.0 0.0 7.7 38.5 53.8
Total 72 0.0 4.2 13.9 375 44.4

NOA: Not observed at all; NO: Not observed; PO: Partially observed; O: Observed; FO: Fully observed

statements consistent with the main idea of the speech; 81.9% did not utilize
literary products such as poems, proverbs, aphorisms, etc. in the conclusion
part; 48.5% ended their speeches with an impressive expression. It was de-
termined that all of the students living in urban areas formed the conclusion
part of their speeches; 87.2% created conclusion statements that were consis-
tent with the main idea of the speech; 56.4% of them did not use literary
products such as poems, proverbs, aphorisms, etc. in the conclusion part and
60.3% ended their speech with an impressive expression.
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Table 3. Findings on the Development Part of the Speech

Percentage of Observation

Development Part of the Speech Region N NOA NO PO (0] FO
Does he/she use appropriate tools (pictures, graphics, Rural 33 788 212 00 00 0.0
photographs, posters, etc.) to make the speech interest- Urban 39 795 205 0.0 0.0 0.0
ing? Total 72 79.2 20.8 0.0 0.0 0.0

Rural 33 788 6.1 9.1 0.0 6.1
Urban 39 59.0 179 7.7 7.7 7.7
Total 72 68.1 125 8.3 4.2 6.9
Rural 33 636 12.1 152 6.1 3.0
Urban 39 385 410 154 26 2.6
Total 72 50.0 278 153 4.2 2.8
Rural 33 3.0 0.0 3.0 39.4 545
Urban 39 0.0 0.0 0.0 359 64.1
Total 72 14 0.0 1.4 37.5 59.7
Rural 33 0.0 3.0 9.1 455 42.4
Can he/she bring the topic up to date? Urban 39 0.0 7.7 2.6 30.8 59.0
Total 72 0.0 5.6 5.6 375 514
Rural 33 69.7 152 6.1 3.0 6.1
Uban 39 41.0 256 0.0 15.4 17.9
Total 72 542 208 2.8 9.7 12.5
Rural 33 273 455 3.0 121 12.1
Urban 39 359 359 7.7 5.1 15.4
Total 72 319 403 5.6 8.3 13.9
Rural 33 0.0 3.0 9.1 48.5 39.4
Does he/she go off the subject when speaking? Urban 39 0.0 0.0 2.6 56.4 41.0
Total 72 14 0.0 5.6 40.3 52.8
Rural 33 0.0 0.0 242 242 51.6
Is there a richness of feeling and thought on the subject? Urban 39 0.0 0.0 154 282 56.4
Total 72 0.0 0.0 9.4 26.4 54.2
Rural 33 0.0 3.0 18.2 33.3 455
Does he/she support the main idea with auxiliary ideas? Urban 39 0.0 0.0 2.6 41.0 56.4
Total 72 0.0 1.4 9.7 375 514
Rural 33 0.0 3.0 6.1 30.3 60.6
Does he/she reflect the main idea? Urban 39 0.0 0.0 0.0 28.2 71.8
Total 72 0.0 1.4 2.8 29.2 66.7
NOA: Not observed at all; NO: Not observed; PO: Partially observed; O: Observed; FO: Fully observed

Does he/she use proverbs, idioms and aphorisms ap-
propriate to the subject?

Does he/she tell stories, tales, jokes, etc. appropriate to
the subject?

Does he/she give examples from daily life on the sub-
ject?

Does he/she make use of verbal arts appropriate to the
subject (personification, metaphor etc.)?

When he/she speaks, does he/she make intermediate
addresses to the listeners?

Table 4. Findings Related to the Conclusion Part of the Speech.

Percentage of Observation

Conclusion Part of the Speech Region N NOA NO 50 0 =)
Rural 33 3.0 3.0 6.1 45.5 42.4
Is there a conclusion part in the speech? Urban 39 0.0 0.0 0.0 46.2 53.8
Total 72 1.4 1.4 2.8 45.8 48.6
. Rural 33 0.0 0.0 21.2 42.4 36.4
5]:)3 trr;(;iioizcélel:gmg statements correspond to Orban 39 0.0 0.0 158 385 187
Total 72 0.0 0.0 16.7 40.3 43.1
Does he/she use poems, proverbs, apho Rural 33 66.7 152 12.1 3.0 3.0
ioms, ot meraryp Al »ap Urban 39 359 205 154 231 5.1
Total 72 50.0 18.1 13.9 13.9 4.2
) . Rural 33 24.2 12.1 15.2 3.0 45.5
gegzzggzgg}‘f the speech with an impres- = 39 179 7.7 _ 51 _ 103 _ 59.0
Total 72 20.8 9.7 9.7 6.9 52.8

NOA: Not observed at all; NO: Not observed; PO: Partially observed; O: Observed; FO: Fully observed
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Table 5. Findings on the Way the Students Ended Their Speech.

Percentage of Observation

The Way He Finished the Speech Region N NOA NO PO [®) FO
Does he/she summarize the speech? Rural 33 485 182 9.1 24.2 0.0
Urban 39 282 205 154 28.2 7.7
Total 72 375 194 125 264 4.2
Does he/she end the conversation with sentences Rural 33 15.2 18.2 0.0 21.2 455
containing expressions of courtesy? Urban 39 7.7 25.6 2.6 10.3 53.8
Total 72 111 222 1.4 15.3 50.0
NOA: Not observed at all; NO: Not observed; PO: Partially observed; O: Observed; FO: Fully observed

Table 6. Findings on the Ability to Apply the External Structural Elements of

the Language.

To be Able to Apply the External Structural Percentage of Observation

Elements of Language Region N NOA NO PO (@] FO
Rural 33 0.0 0.0 18.2 18.2 63.6
Can he/she make sounds correctly? Urban 39 0.0 0.0 2.6 12.8 84.6

Total 72 0.0 0.0 9.7 15.3 75.0
Rural 33 3.0 3.0 515 30.3 12.1
Does he/she prolong the sounds unnecessarily? Urban 39 2.6 0.0 385 43.6 154
Total 72 2.8 1.4 44.4 375 139
Rural 33 3.0 6.1 42.4 152 33.3
Does he/she swallow sounds in words during speech? Urban 39 0.0 2.6 23.1 28.2 46.2
Total 72 1.4 4.2 319 222 40.3
Rural 33 394 303 3.0 9.1 18.2
Urban 39 231 154 2.6 30.8 28.2
Total 72 306 222 28 20.8 2.6
Rural 33 6.1 6.1 48.5 212 18.2
Does he/she repeat words or sentences? Urban 39 2.6 2.6 28.2 41.0 25.6
Total 72 4.2 4.2 375 319 222
Rural 33 3.0 6.1 6.1 33.3 515
Does he/she always use inverted sentences? Urban 39 0.0 154 5.1 28.2 51.3
Total 72 1.4 111 5.6 30.6 51.4
Rural 33 3.0 21.2 9.1 455 21.2
Does he/she speak by heart? Urban 39 2.6 205 154 205 41.0
Total 72 2.8 20.8 125 319 31.9
Rural 33 0.0 3.0 9.1 27.3 60.6
Can he/she speak standard Turkish? Urban 39 0.0 2.6 179 5.1 74.4
Total 72 0.0 2.8 13.9 153 68.1
Rural 33 0.0 6.1 42.4 424 9.1
Urban 39 0.0 7.7 179 46.2 28.2
Rural 72 0.0 6.9 29.2 444 194
Rural 33 0.0 3.0 15.2 30.3 51.5
Urban 39 2.6 0.0 2.6 28.2 66.7
Total 72 1.4 1.4 8.3 29.2 59.7
Rural 33 0.0 0.0 3.0 39.4 57.6
Urban 39 0.0 0.0 7.7 28.2 64.1
Total 72 0.0 0.0 5.6 33.3 61.1
Rural 33 0.0 3.0 12.1 273 57.6
Does he/she speak naturally? Urban 39 0.0 2.6 128 128 71.8
Total 72 0.0 2.8 125 194 65.3
NOA: Not observed at all; NO: Not observed; PO: Partially observed; O: Observed; FO: Fully observed

Is he/she able to make connected speech where neces-
sary to ensure fluency?

Does he/she make unnecessary sounds (eeee, liI,
nmim, etc.) that disrupt the flow of speech?

Can he/she adjust his/her speaking speed in a way that
the listeners can understand?

Does he/she speak loud enough for the listeners to hear
him/her?
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Table 5 illustrates the findings on how the students ended their
speech:

It is seen in Table 5 that 66.7% of the students living in rural areas
summarized their speeches; 66.7% ended their speech with sentences that
included courtesy expressions. It was also found that 48.7% of the students
living in urban areas summarized their speeches; 64.1% ended their speeches
with sentences that included courtesy expressions.

Findings on Language Awareness (Knowledge and Language Use
Skill)

The findings on the ability of the students participating in the re-
search to apply the external structural elements of the language are presented
in Table 6.

As can be seen in Table 6 97.0% of the students living in rural areas
could speak with a tone of voice that the listeners could hear, 87.9% could
speak with standard Turkish, 84.9% could deliver natural speech, 84.8% did
not constantly make inverted sentences, 81.8% could pronounce the sounds
correctly, 81.8% could adjust the speech speed in a way that the listeners
could understand, 69.7% could not make liaison and pause at the necessary
places to ensure fluency and 66.7%did not speak by heart.

Considering the students living in rural areas, 97.4% could pro-
nounce the sounds correctly, 94.9% could adjust the speech speed in a way
that the listeners could understand, 92.3% could speak with a tone of voice
that the listeners could hear, 84.7% could speak naturally, 79.5% did not
constantly make inverted sentences, 79.5% could speak with standard Turk-
ish, 74.4% swallowed the sounds in the words during the speech and 74.4%
did not make unnecessary sounds (eeee, 1111, nmum etc.) that disrupted the
speech flow.

The findings on the ability of the students to apply the internal struc-
tural elements of the language are given in Table 7.

Table 7 reveals that among the students attending school in rural ar-
eas, 84.8% could wrap up the sentence together, 78.7% could form meaning-
ful sentences, 72.7% could establish semantic relationships between sen-
tences, 69.7% could establish semantic relationships between words, 66.7%
had harmony between speech language and body language, 66.6% could di-
rect the phonetic flow related to the emotion and thought in the words within
the framework of language awareness and 63.7% did not make unnecessary
pauses.

Regarding the students attending school in urban areas, the findings
indicate that 97.4% could form meaningful sentences, 84.6% could establish
semantic relationships between words, 82.1% had harmony between speech
language and body language, 82.0% could establish semantic relationships
between sentences, 66.7% could direct the phonetic flow related to the emo-
tion and thought in the words within the framework of language awareness,
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Table 7. Findings on the Ability to Apply the Internal Structural Elements of

the Language.

To be Able to Apply The Internal Structural Elements Percentage of Observation
of Language Region N NOA NO PO [¢] FO
Rural 33 0.0 6.1 242 121 576
Urban 39 0.0 154 0.0 179 66.7
Total 72 0.0 11.1 11.1 15.3 62.5
Rural 33 0.0 12.1 333 394 152
Does he use unnecessary words? Urban 39 0.0 5.1 33.3 30.8 30.8
Total 72 0.0 8.3 33.3 347 236
Rural 33 3.0 0.0 18.2 24.2 54.5
Can he/she form meaningful sentences? Urban 39 0.0 2.6 0.0 28.2 69.2
Total 72 14 0.4 8.3 264 625
Rural 33 0.0 3.0 24.2 18.2 54.5
Urban 39 0.0 2.6 154 17.9 64.1
Total 72 0.0 2.8 19.4 18.1 59.7
Rural 33 0.0 0.0 152 242 60.6
Can he put a sentence together? Urban 39 0.0 0.0 2.6 33.3 64.1
Total 72 0.0 0.0 8.3 29.2 62.5
Rural 33 9.1 30.3 9.1 3.0 48.5
Urban 39 26 25.6 7.7 2.6 61.5
Total 72 56 27.8 8.3 2.8 55.6

Can he/she establish a meaning relationship between
words?

Can he/she establish the semantic relationship between
sentences?

Can he/she emphasize the words whose meaning he/she
wants to convey?

Can he/she direct the phonetic flow of emotions and Rural 33 61 6.1 212 121 545
thoughts in words within the framework of language aware- Urban 39 51 179 103 103 56.4
ness? Total 72 56 125 153 111 556

Rural 33 15.2 36.4 3.0 9.1 36.4
Urban 39 0.0 51.3 0.0 7.7 41.0
Total 72 6.9 44.4 1.4 8.3 38.9
Rural 33 3.0 3.0 30.3 455 18.2
Does he/she make unnecessary pauses? Urban 39 0.0 2.6 30.8 28.2 385
Total 72 1.4 2.8 30.6 36.1 29.2
Rural 33 3.0 9.1 21.2 18.2 485
Urban 39 0.0 2.6 15.4 23.1 59.0
Total 72 1.4 5.6 18.1 20.8 54.2
NOA: Not observed at all; NO: Not observed; PO: Partially observed; O: Observed; FO: Fully observed

Does he/she pause at the appropriate places to emphasize
the meaning of words and word groups?

Is there harmony between spoken language and body lan-
guage?

Table 8. Findings on the Psychological State of the Speaker.

Percentage of Observation

Psychological Status of the Speaker Region N NOA NO PO o FO
Rural 33 0.0 0.0 18.2 21.2 60.6
Does he/she express self-confidence with his/her posture? Urban 39 0.0 0.0 7.7 28.2 64.1
Total 72 0.0 0.0 125 25.0 625
Rural 33 0.0 3.0 152 27.3 545
Does he/she display sympathetic behavior? Urban 39 0.0 0.0 12.2 26.2 616

Total 72 0.0 1.4 11.1 278 59.7
Rural 33 15.2 15.2 15.2 6.1 48.5
Does he/she make eye contact with the listeners? Urban 39 7.7 103 256 0.0 56.4
Total 72 111 125 208 2.8 52.8
Rural 33 3.0 39.4 12.1 455 0.0

Is he/she affected by various behaviors of the listeners? Urban 39 10.3 23.1 154 462 5.1
Total 72 6.9 30.6 139 458 238
Rural 33 3.0 0.0 6.1 72.7 182

Does he/she make unnecessary movements? Urban 39 0.0 0.0 154 615 231
Total 72 1.4 0.0 11.1 66.7 20.8
Rural 33 3.0 152 9.1 30.3 424

Does his/her voice tremble? Urban 39 26 154 2.6 23.1 56.4

Total 72 2.8 153 5.6 26.4  50.0
NOA: Not observed at all; NO: Not observed; PO: Partially observed; O: Observed; FO: Fully observed
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66.7% did not make unnecessary pauses and 64.1% could emphasize the
words they wanted to convey their meaning.

Findings on the Psychological State of the Speaker

The findings on the psychological state of the speaker are shown in Table 8:

When Table 8 is examined, it is seen that 81.8% of the students liv-
ing in rural areas showed their self-confidence with their posture; 81.8% ex-
hibited sympathetic behaviors; 54.6% could make eye contact with the lis-
teners; 45.5% were not affected by various attitudes of the listeners; 90.9%
did not make unnecessary movements and 72.7% did not have trembling
voice. On the other hand, of the students living in urban areas 92.3% showed
their self-confidence with their posture; 87.8% exhibited sympathetic behav-
iors; 56.4% could make eye contact with the listeners; 51.3% were not af-
fected by various attitudes of the listeners; 84.6% did not make unnecessary
movements and 79.5% did not have trembling voices.

Discussion

In this study, the speaking skills of 8" grade students who study in the urban
and rural areas of Iskenderun district of Hatay province in the 2020-2021
academic year were examined. The findings obtained revealed that the stu-
dents both from rural and urban areas had moderate levels of starting their
speeches with appropriate address styles and presenting the topic of their
speech, while most of the students did not briefly introduce the parts of their
speeches. In addition, it was determined that most of the students formed an
appropriate introduction part for their speeches and presented the introduc-
tion part at a normal length, while the level of starting the speech with inter-
esting expressions (proverb, poem, description, memory, etc.) was very low.
The students living in urban areas were found to have better speaking and
introduction skills than those living in rural areas. However, these skills were
generally at a moderate level. Although media technologies and the Internet
are effective in improving speaking skills, exam-oriented education and the
inadequacy of speaking activities in schools prevent the development of this
skill. Muradoglu (2021) determined that students at the 3" grade level started
speaking at a moderate level. Duran (2020) reported that students who study
at the 3 and 4™ grade levels in combined classes had a moderate level of
making a logical introduction to the topic; their ability to make logical transi-
tions between topics and connect the topic with a concluding speech were at
a low level. Karakése (2019) found that most of the 6™ grade students did
not start their speeches with a salutation sentence and their level of introduc-
ing the parts related to their speeches was very low. In this context, it can be

SIEF, Vol.19, No.2, 2023 3083



Arikan & Kan. (Turkey). Speech Skills in Rural and Urban Children.

said that the results obtained in the present study show similarity with those
obtained in other studies in the literature.

In the study, it was observed that the students did not use different
methods to make the speech interesting, but they were able to present exam-
ples, emotions and thoughts, main and supporting ideas related to the topic.
In addition, the students attending school in urban areas were more success-
ful than those living in rural areas in the introduction and development parts
of the speech. This situation may be related to the breadth and diversity of
the social environment of the students living in urban areas. Previous studies
in the literature (Aydogan, 2019; Dogan, 2019; Yasar, 2017; Dedeoglu Or-
hun, 2009; Sargin, 2006) have concluded that students do not use appropriate
tools, narratives and figures to make their speeches interesting, but they pre-
sent appropriate examples, main and supporting ideas for the given topic.

The students receiving education in urban areas were found to be bet-
ter than those in rural areas in the conclusion part of the speech, but this skill
was generally at a moderate level. These results are also similar to those re-
ported in other studies in the literature (Uzim, 2021; Karakcse, 2019; Sevim
& Kapici, 2016; Kemiksiz & Giines, 2017; Yegen, 2014; Uysal, 2014;
Dedeoglu Orhun, 2009; Sargin, 2006).

The findings of the present research showed that the students could
apply the external structural elements of the language at a high level, but
their fluency skills such as liaison and pause were low. In addition, it was
determined that the students in the urban areas were slightly better than those
in rural areas in these skills. Sargin (2006) determined in his study that the
ability to apply the external structural elements of the language varies de-
pending on the grade level, and that secondary school students have a very
high ability to apply the external structure elements of the language; while
primary school students have a moderate level. The ability to apply the ex-
ternal structure elements of the language at a high level has also been deter-
mined in various studies in the literature (Dedeoglu Orhun, 2009; Tiizemen
& Kardas, 2017; Kemiksiz & Giines, 2017; Yasar, 2017).

The findings also revealed that the students could apply the internal
structural elements of the language at a high level, but their skills, such as
emphasis, pause and phonetic flow, are at a moderate level. In addition, it
was determined that there was no significant difference in terms of these
skills between the students living in the urban and rural areas. Similarly,
other studies in the literature (Sargin, 2006; Dedeoglu Orhun, 2009; Aslan,
2018; Uysal, 2014; Tlzemen & Kardas, 2017) have also reached the conclu-
sion that students at different education levels have a moderate level of abil-
ity to apply the internal structural elements of the language.

This study showed that the students had high levels of self-
confidence and sympathetic behavior skills, moderate levels of unnecessary
movement, voice tremor and eye contact skills, and low skill of being af-
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fected by the attitudes of the listeners. Besides, there was no significant dif-
ference between the students in the urban and rural areas in these skills. Sar-
gin (2006) determined that most students at different education levels did not
have confidence in themselves with their posture, could not exhibit sympa-
thetic behaviors in their speeches, could not make eye contact with listeners,
exhibited unnecessary movements during the speech process and their voices
trembled. However, despite these negatives, they were not affected by the
attitudes of the listeners. The ability of speakers to express their self-
confidence with their posture, exhibit sympathetic behaviors, avoid unneces-
sary movements and make eye contact with the listeners were at a moderate

level in other studies in the literature (Kemiksiz & Giines, 2017; Uysal, 2014;

Muradoglu, 2021). This difference between the current findings and those in

the literature may stem from sociocultural and socioeconomic characteristics

of the students participating in the study.
The following suggestions can be developed based on the results ob-
tained in the current research:

1. It was observed that the students participated in the study often omitted
to briefly introduce the parts of the speech. To address this issue, feed-
back can be given to students after their speeches.

2. A majority of students failed to start their speeches with attention-
grabbing elements such as proverbs, descriptions, poems and anecdotes.
Therefore it can be considered to display informative and interesting
contents, such as poems, proverbs and idioms, on classroom and school
boards and to share speech examples that start with these elements with
students.

3. It was found in the research that the students did not make intermediate
addresses to the audience they spoke to. In this regard, speech examples
demonstrating the effectiveness of intermediate addresses in capturing
the dispersed attention of listeners can be shown.

References

Aslan, M.A. (2018). Diksiyon Etkinliklerinin Haritalariin Etkisi, Yiiksek Lisans Tezi,
Ortaokul 7. Smif Ogrencilerinin Konugma Dumlupinar Universitesi Egitim Bilimleri
Becerilerine Etkisi. Y (ksek Lisans Tezi, Enstitts) Klitahya.
Dumlupinar Universitesi Egitim Bilimleri Bagar, M., Keklik, S. ve Batur, Z. (2015).
EnstitUs() Sakarya. Konusma becerisine iliskin bir yontem

Aydogan, Y. (2019). Ortaokul Ogrencilerinin cherisi: sémet ycntemi, International
Konugma Becerilerinin Gelistirilmesinde Journal of Language Academy, 3(3):66-
ve Konugma Kaygilarinda Kavram 82.

SIEF, Vol.19, No.2, 2023 3085



Arikan & Kan. (Turkey). Speech Skills in Rural and Urban Children.

Biiyiikoztiirk, S., Kilig Cakmak, E., Akgiin, O.E.,
Karadeniz, S., Demirel, F. (2020).
Egitimde Bilimsel Aragtirma Yontemleri,
Pegem A Yayncilik, Ankara.

Dedeoglu Orhun, B. (2009). ilkdgretim Ugiincii
Smiflarda Tiirk¢e Derslerinde Tekerleme
Kullaniminin Ogrencilerin Dil
becerilerine Etkisi, Yiksek Lisans Tezi,
Dokuz Eyliil Universitesi Egitim Bilimleri
Fakiiltesi, [zmir.

Deniz, K. (2000). Yazili Anlatim Becerileri
Bakimindan Koy ve Kent Besinci Smif
Ogrencilerinin Durumu, Yiiksek Lisans
Tezi, Canakkale Onsekiz Mart
Universitesi Sosyal Bilimler Enstit{s{j
Canakkale.

Dogan, Y. (2019). Dil becerisinin
gelistirilmesine yonelik etkinlikler
&nerileri, TUk Egitim Bilimleri Dergisi,
7(1):185-204.

Duran, C. (2020). Birlestirilmis Sinifl {lkokul 3.
ve 4. Smif Ogrencilerinin Tiirkge
Dersinde Konusma Becerilerinin
Karikatiirler Yoluyla Gelistirilmesi: Bir
Eylem Aragtirmasi. Yiiksek Lisans Tezi,
Mugla Sitkt Kogman Universitesi Egitim
Bilimleri Enstitiisii, Mugla.

Karakése, V. (2019). 6. Smif Ogrencilerinin
Hazirliksiz Konusma Becerilerinin
Gelistirilmesi Uzerine Bir Calisma.

Y iksek Lisans Tezi, Gazi Universitesi
Egitim Bilimleri Enstitiisii, Ankara.

Kemiksiz, O., Giines, F. (2017). Dogrudan
6gretim Modeline dayali konugma
egitiminin 5. Sinif 6grencilerinin
konusma becerilerine ve konugma
kaygilarina etkisi, Uluslararasi Tiirk¢e
Edebiyat Kiiltiir Egitim Dergisi, 6(1):384-
405.

Muradoglu, U. (2021). flkokul 3. Stnif
Ogrencilerinin Konusma Becerilerini
Gelistirme. Yiiksek Lisans Tezi, Bartin
Universitesi Lisansiistii Egitim Enstitiisii,
Bartin.

Oztiirk, O. (2017). Ilkokul 3.Simf Tiirkge
Dersinde Yaratict Drama Y 6nteminin
Konusma Becerilerini Gelistirmeye Etkisi,
Yiiksek Lisans Tezi, Bartin Universitesi
Egitim Bilimleri Enstitiisii, Bartin.

Saglam, O., Dogan, Y. (2013) 7. siif
ogrencilerinin hazirliksiz dil becerileri,
Mustafa Kemal Universitesi Sosyal
Bilimler EnstitUstiDergisi, 10(24):43-56.

Sargin, M. (2006). Tlk&gretim Ogrencilerinin Dil
becerilerinin Degerlendirilmesi: Mugla ili
Ornegi, Yiiksek Lisans Tezi, Mugla
Universitesi Sosyal Bilimler Enstit{s{j

SIEF, Vol.19, No.2, 2023

Mugla.

Sargin, M. (2006). Tlkogretim Ogrencilerinin
Konugma Becerilerinin
Degerlendirilmesi-Mugla {li Orneginde.
Yiiksek Lisans Tezi, Mugla Universitesi
Sosyal Bilimler Enstitiisii, Mugla.

Sever, S. (2000). Tiirkce Ogretimi ve Tam
Ogrenme, Am Yayinlari, Ankara.

Sevim, O., Kapici, M.S. (2016). 6. sinif
konusmadan 6nce dinleme etkinliklerinin
ogrencilerinin konugma ve dinleme
becerileri Ceerindeki etkileri, Sosyal
Bilimler Aragtirmalar1 Dergisi, 11(2):177-
198.

Tiizemen, T., Kardas, M.N. (2017). Akademik
celiski tekniginin 6.smif 6grencilerinin
Tiirkge dil becerilerine etkisi ve bazi
degiskenlerle iliskisi, YYU Egitim
FakUtesi Dergisi, 14(1):581-610.

Uysal, B. (2014). Dinleme ve Konugma
Becerilerinin Kazandirilmasinda Yaratict
Drama Temelli Bir Model Onerisi,
Doktora Tezi, Gazi Universitesi Egitim
Bilimleri EnstitCs() Ankara.

Uzunyol, C. (2019). Mikro Ogretim Tekniginin
Ortaokul 7.Sin1f Ogrencilerinin Konusma
Beceri Ve Kaygilarina Etkisi, Yiiksek
Lisans Tezi, Van Yiiziinci Yil
Universitesi Egitim Bilimleri Enstitiisii,
Van.

Unsal, F. (2019). Tirke Derslerinde Rol Alma
Modeli ile Hazirlanan Etkinliklerin
Ogrencilerin Konusma Tutum Ve
Kaygilarina Etkisi, Yiiksek Lisans Tezi,
Marmara Universitesi Egitim Bilimleri
Enstitiisii, Istanbul.

Yasar, Z. (2017). Kavram Karikatiirleriyle
Yapilan Etkinliklerin Ilkokul 3. Smnif
Ogrencilerinin Konusma Becerilerine
Etkisi. Yiksek Lisans Tezi, Bartin
Universitesi Egitim Bilimleri Enstitiisi,
Bartin.

Yegen, U. (2014). Ortaokul Ogrencilerinin Dil
becerilerinin Gelistirilmesinde Gorsellerin
Etkisi, Yiiksek Lisans Tezi, Dumlupinar
Universitesi Egitim Bilimleri Enstitiisi,
Sakarya.

Yegen, U. ve Topguoglu Unal, F. (2015).
Konusma becerisinin gelistirilmesinde
g&sellerin etkisi, Akademik Arastirmalar
Dergisi, 17(67):129-144.

Yildiz, D. (2014). Etkilesimli 6gretim
stratejisinin Tiirkce egitimi ana bilim dali
ogrencilerinin konusma becerilerine etkisi,
Y iksek Lisans Tezi, Necmettin Erbakan
Universitesi Egitim Bilimleri Enstit{s(j
Konya.

3086



Arikan & Kan. (Turkey). Speech Skills in Rural and Urban Children.

Received: 27 August 2023
Revised: 06 September 2023
Accepted: 27 September 2023

SIEF, Vol.19, No.2, 2023 3087






REVIEW

Overburdened Chinese Compulsory
Education Teachers

Yun Tang

Zhenjiang Jiangnan School, Zhenjiang 212008, [iangsu, China

Abstract: The universalization of “nine-year compulsory educa-
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reduction recently, and research on how to lighten students’ academic

burden has been carried out in various dimensions and has achieved
significant outcomes (Wang, 2022). At the same time, it is noteworthy that
overburden remains pervasive among compulsory education teachers (in
China, compulsory education officially includes primary and junior secon-
dary schooling). Job burnout is damaging teachers’ mental and physical
health, potentially degrading the quality of education and negatively impact-
ing student development (Wei, 2022). This study seeks to reveal the harms
of excessive burden of work on compulsory education teachers as well as its
sources and to explore measures for alleviating teacher job pressures.

S UBSTANTIAL attention has been paid to the issue of student burden

Signs of Overburden in Chinese Compulsory Educa-
tion Teachers

Official statistics show that the number of full-time compulsory education
teachers in China has experienced a steady increase, reaching 10.6546 mil-
lion in 2022, with 6.6294 million primary teachers and 4.0252 million junior
secondary teachers (Ministry of Education, 2022). Despite the expansion of
the teaching staff, teaching itself has become one of the most stressful pro-
fessions in China. There are multi-faceted factors in the mounting pressures
on compulsory education teachers, including workload-, student-, and par-
ent-related factors.

Disproportionately Long Working Hours

In China, legal working hours for the ordinary work force are 40 hours per
week, which means eight hours for each of the five workdays (State Council
of China, 1994). Nevertheless, the majority of compulsory education teach-
ers work far more than eight hours every day. According to the Ministry of
Education’s “National Education Supervision Report 2008,” 90% of com-
pulsory education teachers need to work on weekends, resulting in their av-
erage weekly working hours far exceeding 40 hours (Ministry of Education
of China, 2008). Between 2002 and 2016, Xu (2017) conducted a three-
phase survey on the job strain of primary, secondary, and kindergarten
teachers from all types of schools in Ningbo City. A longitudinal comparison
of the data showed that the percentages of teachers working more than eight
hours a day, teachers working more than ten hours a day, and those working
more than eight hours a day at weekends significantly rose over the 15 years.
Through a sampling survey of compulsory education teachers across the
country, Wang (2020) discovered that, on average, primary and secondary
school teachers in China worked 8.97 hours every day in schools and spent
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2.14 hours handling teaching-related duties after work. As per a 2023’s sur-
vey on the workloads of primary and secondary school teachers in 31 pro-
vincial administrative regions by Beijing Foreign Studies University’s Cen-
ter for Chinese and Foreign Education Law Research, Chinese compulsory
education teachers worked 54.5 hours per week on average, far exceeding 44
hours, the maximum working hours specified by the Labor Law (Sun &
Zhang, 2023).

What needs to be highlighted is that out-of-hours duties consume
considerable amounts of personal time for the teacher. It is common for
compulsory teachers to prepare lessons, provide individual tutoring, and
grade student homework in off-work time. They often have to address school
duties on weekends and even during holiday breaks, time that should be
spent on leisure activities or with the family. The home has become a secon-
dary workplace for the teacher. This is a severe infringement on the right of
the teacher to rest and leisure, increasing the risk of burnout among teachers
(Xu, 2022).

According to data from the OECD’s Teaching and Learning Interna-
tional Survey (TALIS) 2018, nearly 80% of the teacher participants from
Shanghai claimed that they lost a lot of personal time to work and that the
consequential sacrifice of the teacher’s physical and mental health and fam-
ily life had a negative impact on their professional development in the long
run (Zhu, 2020). Li and Liu (2020) argued that the loss of private time made
the teacher feel like a working machine. Exceedingly drained and emotion-
ally exhausted, they perceived a strong sense of emptiness.

Excessive Non-Instructional Duties

In addition to day-to-day teaching-related duties, compulsory education
teachers face a plurality of non-instructional tasks, including involvement in
top-down inspection and evaluation, meetings, administrative affairs, train-
ing, and more. Typically, they have 10-18 lessons to teach each week. None-
theless, endless meetings, competitions, commemoration services, question-
naires, and various forms of assessment constitute overwhelming burdens on
teachers (Qiao, 2021). As per the 2017 “Report on Reducing Teachers’ Non-
Instructional Duties” released by the New Education Research Institution,
Chinese teachers averagely spent less than 1/4 of their total working time on
instruction and teaching-related preparations, with the rest 3/4 being occu-
pied by onerous and time-consuming non-teaching tasks (Newschool Insight
Media, 2020).

Research on teacher work burden showed that workloads induced by
miscellaneous non-instructional duties are disproportionately heavy for
compulsory education teachers. Li (2021) claimed that primary and secon-
dary teachers in China devoted only 20% of their total working hours to
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teaching, which means that non-teaching workloads took up nearly 80% of
their working time. Excessive non-instructional responsibilities have led to a
pervasive overburden of teachers, resulting in a lack of time for self-
improvement in professional expertise. In his survey on ‘“contributors to
meaningless consumption of energy in teachers,” Li (2017) discovered that
teachers’ day-to-day work was inundated with all sorts of “seemingly impor-
tant issues” such as submitting reports, filling out formats, participating in
assessment, and collaborating with administrators on inspections, which
would consume 3/4 of their working time. These constant “disruptions” not
only infringed on regular school schedules but also imposed negative im-
pacts on teachers’ emotional and psychological states, leading to a loss of
professional enthusiasm and aspirations in them. Huang et al. (2019) used
the OECD’s parameters as a framework of reference and found that Chinese
teachers have longer weekly working hours, more working days within one
academic year, but less time spent on teaching than their counterparts from
other OECD nations. Based on a comparison of the workload and work
composition between junior secondary teachers from Shanghai and other
high-achieving countries, Zhang (2022) described the work paradigm of
Chinese teachers as an exemplary illustration of the “Asia-Pacific model” of
excessive working hours but low weight on instructional workloads.

The Double Reduction Policy Exacerbates Work Bur-
den

The issue of on-campus after-school service was first raised in the “Guiding
Opinions on the Provision of After-School Service for Primary and Secon-
dary School Students” released by the Ministry of Education in February
2017. In the “Opinions on Further Reducing the Burden of Homework and
Off-Campus Training for Compulsory Education Students” (hereinafter re-
ferred to as the Double Reduction Policy) issued by the State Council in July
2021, improving the quality of after-school service was reaffirmed as one of
the main measures for lessening student academic burden and enhancing
education outcomes at the compulsory education level. Higher-quality after-
school service meant additional responsibilities for compulsory education
teachers, the primary providers of the service. In the meantime, amid the
stringent restrictions and regulations on off-campus tutoring and training
services, more public attention was focused on the quality of formal school-
ing. As a result, teachers’ working hours and workloads significantly in-
creased (Wang & Ru, 2023).

Furthermore, the Double Reduction Policy initiated the reform of
homework assignments, marking a transition of emphasis from the quantity
of homework to the efficacy of in-class instruction. This requires teachers to
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advance their competence in in-class teaching and assignment design in a
timely manner to adapt to the new work environment and its requirements.
In the short term, it poses extra pressure on compulsory education teachers
(Zhou, 2023).

Kong (2023) investigated the work burden of primary teachers in
Dongchangfu District, Liaocheng City, Shandong Province, in 2022. Nearly
two-thirds of the 196 participants claimed their workload increased under the
Double Reduction Policy due to the additional stipulations on after-school
service, homework assignments, and other matters. A fifth grade English
teacher was quoted in his study as saying that the reduction in students’ bur-
den resulted in an increase in teachers’ workloads as students are now re-
quired to complete homework at school, and the provision of after-school
service and care and oversight on vacations means that teachers take over
responsibilities originally resting with parents.

The Consequences of Overburden on Compulsory
Education Teachers

Damaging Teachers’ Mental and Physical Health

Mental and physical well-being have direct effects on teacher performance.
A physically fit teacher can fulfill instructional tasks smoothly without dis-
ruptions from their illnesses. Psychological well-being enables teachers to
cope with challenges and difficulties in work more optimistically and to have
more effective communication with students (Li, 2003). However, current
overly heavy workloads have elicited a variety of health issues in compul-
sory education teachers.

Continuous, intensive pressures have serious consequences for teach-
ers’ physical health, inducing problems such as fatigue, insomnia, and car-
diovascular diseases. A survey on the current work burden of primary and
secondary teachers in 2019 showed that the majority of primary school
teachers were experiencing intensive pressure, with 80% of them suffering
from throat and neck bone conditions and 68% suffering from work stress-
related sleep disorders (Xiong & Jiang, 2019). Disorders like these not only
had chronic, detrimental effects on their physical well-being but also se-
verely disrupted their work and personal lives. Approximately one-third of
teachers polled were considering a change in profession.

Mounting work burden also instigates psychological issues in teach-
ers, such as anxiety and depression. The Blue Book of National Mental
Health 2019 showed that the mental health of Chinese teachers was deterio-
rating year by year and that, in general, primary and secondary teachers had
lower levels of mental healthiness than university teachers. In 2019, Tomor-
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row, a journal under the China Teacher Education and Development Asso-
ciation, published a study on the psychological health issues of teachers. Its
data showed that 32.4% of the teachers surveyed reported exceedingly high
pressures of work, that 72% of them claimed to have mental health problems,
and that 61.2% of primary and secondary teachers polled exhibited signs of
anxiety (Newschool Insight Media, 2020). The undesirable mental state of
teachers had negative impacts on their behaviors at work, thereby compro-
mising teaching efficacy as well as other educational outcomes.

Degenerating Teachers’ Quality of Education

At the compulsory education level, the teacher bears multi-faceted responsi-
bilities for students. Apart from helping the young children build up a solid
knowledge foundation for future development, the teacher needs to direct
them to cultivate sound outlooks and values (Jiang & Yin, 2021). An over-
burdened teacher cannot well balance all the roles they need to play. First, an
exhausted teacher may have difficulties concentrating on their instruction or
developing well-prepared teaching plans, with the consequences of making
mistakes in delivering the lessons. This will adversely affect student learning
outcomes and academic performance (Hua, 2018). Second, under constant
pressure, the teacher may fail to pay adequate attention to the varying needs
of students, making some of them feel neglected (Jiang & Yin, 2021). Par-
ticularly, those students struggling with schoolwork need extra support from
their teachers, including tailored tutoring and learning materials. They can
hardly reach such support with distracted teachers (Wang, 2014). Third, a
physically and emotionally drained teacher can easily get impatient or lose
their temper in a classroom setting. This is unfavorable to healthy teacher-
student relationships and may diminish students’ motivation and enthusiasm
for learning.

Damaging the Teacher’s Public Images

The teacher is supposed to be a role model for their students and is some-
what canonized by society. Improper remarks and behaviors of teachers trig-
gered by unreasonable work pressures may arouse dissatisfaction among
students and parents and criticism from the public, damaging public images
of teachers and reducing positive social evaluation of them (Zheng, 2021).
Public evaluation is closely related to the teacher’s perception of pressure.
Positive evaluation from the public contributes to alleviating teachers’ pres-
sure by making them feel respected and recognized. On the other hand, nega-
tive social evaluation can enhance their stress levels by undermining their
self-worth.
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The media often represents public evaluation of teachers. Amid the
expeditious development of the Internet, the importance of media has been
growing, and its regulation has also become increasingly difficult. In the
coverage of major educational events, some new media channels purpose-
fully spread misleading or sensational material, which may tarnish the image
of the teaching profession as a whole. Thus, negative news about educational
issues in return increases the psychological burden on the teacher (Lu &
Zhou, 2014).

Reasons for Overburdening Compulsory Education
Teachers

Progression Rate-Focused Education

The progression rate of a junior secondary school at the compulsory educa-
tion level represents the percentage of students admitted to general senior
secondary schools after participating in the senior secondary school entrance
examination. Progression rate-focused education pursues one-sided growth
in senior secondary school admissions, disregarding the needs of the student
for comprehensive development. Under this education paradigm, the teacher
implements an instruction inconsistent with the national compulsory educa-
tion curriculum program and course standards. The teacher often incorpo-
rates advanced learning materials into the current curriculum while eliminat-
ing or reducing subject matter deemed irrelevant to the high-stake examina-
tion. Schools and school districts frequently sponsor unified exams and
mock entrance exams as test-ability training. Teachers must devote extra
time and energy to helping students prepare for these tests. In Chen’s (2007)
research on teacher work burden, X School from a mountainous area was
cited as a case study. It was a junior secondary school with 21 classes, and
for three consecutive years, it was among the few top schools in the local
county in terms of progression rates. Its principal, S, received the county-
and municipal-level Excellent Principal Awards. Principal S held a mobiliza-
tion meeting of all faculty and staff right after the recent senior secondary
school entrance examination and declared that the school was targeting a 10%
increase in the progression rate in the next year. That meant the next year’s
progression rate for the school needed to rise to 95% to be the number one
among all schools in the county. All teaching staff fell into deep fear of the
prospect of onerous duties fueled by this target.

Ambiguity of the Teacher’s Responsibilities
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In China, the roles that the teacher plays are plural, including educational
roles such as the instructor, tutor, advisor, and evaluator as well as adminis-
trative ones such as the organizer, administrator, and communicator. Social
development and educational advancement constantly generate new roles for
teachers and add fresh responsibilities to them. Amid the increasingly in-
tense competition between schools, teachers are required to provide a variety
of services for parents, such as parenting education and counseling. Under
the novel pedagogy that advocates fostering the student’s problem-solving
and innovative abilities, the teacher themselves needs to develop innovative
capabilities first in order to become a qualified director for students. The on-
going educational reform requires the teacher to actively engage in educa-
tional research, and thus they need to be a capable researcher. The definition
of the teacher’s primary roles is complicated by the excessive responsibilities
imposed on them. In fact, teaching is just one of many professions in the age
of division of labor and a means of making a living. The notion of the all-
mighty educator places teachers under unnecessary pressure (Chen, 2007).

Influences of Social Culture

Traditionally, the “sage” or “perfectionist” was the images of the teacher.
Confucius and Mencius were their earliest models. In the modern age, peo-
ple have regarded noble-minded educators who aspire to save and strengthen
the nation as exemplary teachers. The combination of the two notions con-
tributes to the ideal public expectations of teachers, who must be morally
perfect and academically proficient (Li, 2014). Such personal and profes-
sional images of the teacher do not allow even minor defects. Other profes-
sions do not have to adhere to a code of ethics as strict as that of teachers.
The need to be exceedingly cautious aggravates the psychological pressure
on the teacher. In addition, there is a substantial gap between the high profile
society gives teachers and their actual socioeconomic status, resulting in
their low levels of happiness, job satisfaction, and sense of gain (Li, 2022).

Parents’ Overly High Expectations of Teachers

According to the “Report on Education Anxiety Indexes of Chinese Parents”
issued by SmartStudy, an educational technology company, in 2018, parental
education anxiety is pervasive in China. To transfer the anxiety to teachers,
parents choose to assume that teachers should take full responsibility for
their child's education when they start school. In their minds, if their child
does not do well at school, it is due largely to the teachers’ incompetence.
On the one hand, parents welcome teachers’ constant nudges to their child
for the latter’s excellence in academic performance; on the other hand, they
will not hesitate to lodge complaints against the teacher whenever their child
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says they have been wronged in the school. The bulk of private tutoring and
training institutions closed as a consequence of the implementation of the
Double Reduction Policy. The majority of parents feel happy about it but
expect teachers to do more to make up the gap in tutoring services. These
unrealistic expectations from parents are a source of stress for the teacher
(Fang & Liu, 2022).

Competition for Professional Titles

The professional title is one of the primary indicators of the teacher’s profes-
sional standing as well as a valuable honor to the teacher awarded with it.
The teacher evaluation system, initiated in 1886, includes the current prac-
tice of teacher professional title rating. It is meant to encourage initiative in
the work of teachers and couple their salaries and perks to their performance.
Nonetheless, there have been issues arising from its implementation, fueling
an extra work burden for teachers. First, the number of professional titles
across all ranks is limited. The criteria for professional titles vary in different
districts, and there is an unbalanced distribution of the awards between
schools. The teacher needs to compete extremely hard with their colleagues
to win the targeted title, which arouses tremendous psychological pressure
among them. Second, the preparations for professional title applications are
also burdensome. The applicant needs to submit a large variety of materials
to verify their qualifications, which is time-consuming. Besides, they need to
earn as many accolades as possible to make themselves competitive, and as a
result, they must participate in all sorts of contests, such as the demonstration
lesson contest. In addition, there are subjective factors in the professional
title rating. It is difficult for the evaluators, usually the school leaders, to
make a completely impartial, objective assessment. That complicates inter-
personal relationships between teachers (Yang, 2022).

Recommendations on Alleviating the Work Burden of
Compulsory Education Teachers

In response to the issues with the work burden of compulsory education
teachers, the State Council of China’s General Office issued “Opinions on
Further Improving Education and Teaching Environments to Reduce the
Work Burden of Primary and Secondary Teachers” in 2019. The paper em-
phasized the importance of burden alleviation for guaranteeing the quality of
compulsory education as well as the mental and physical health of teachers
(State Council of China, 2019). This article proposes recommendations on
this issue in the dimensions of school management, teacher professional
competences, and social recognition, as follows:
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Improving School Management of Teachers’ Work-
loads

Reducing miscellaneous tasks that are disruptive to routine instruction is
helpful in concentrating teachers on teaching duties and enhancing the qual-
ity of instruction. To do so, it is necessary for the school to clearly define the
responsibilities of the teacher. School leaders should stringently screen ex-
ternal tasks to avoid engaging teachers in excessive activities that are irrele-
vant to school-based instructional work. Non-teaching personnel can be as-
signed school-based non-instructional duties such as classroom hygiene and
oversight over student dining. It is also necessary for school leaders to
streamline administrative procedures by reducing the number of meetings,
eliminating redundant paperwork, and utilizing educational technology to
increase procedural efficiency.

Furthermore, ameliorating the teacher evaluation system also helps
alleviate the stressfulness of the job of teaching. First, the current teacher
evaluation criteria emphasize student examination results over the educa-
tional process. To address the overly utilitarian tendency in the educational
community, we should formulate a multidimensional teacher evaluation
framework. Second, the components of teacher evaluation should be com-
prehensive to cover various aspects of the teacher’s devotion, such as the
number of lessons taught, education research outcomes, educational attitudes,
and more. Third, a reasonable staff evaluation framework for the school
should be stratified, with varied criteria for front-line teachers, administra-
tors, and other logistic personnel. Lastly, the evaluators of teacher perform-
ance should be diversified to include school leaders, educational researchers,
teaching research group leaders, labor unions, etc.

Focusing on Teacher Professional Competences

Improving teaching efficiency and effectiveness contributes to the teacher
better managing the burden of work. Persistent professional development of
the teacher is based on the notion of lifelong learning. They should continu-
ously pursue new information and skills to upgrade their knowledge reper-
toire and pedagogical expertise. They can increase work efficiency by
strengthening their digital literacy and applying educational technology, par-
ticularly Al-assisted technology, to day-to-day teaching and education. A
teacher's better time management capability is also beneficial for handling
workloads efficiently and reaching intended teaching outcomes. In addition,
proficiency in stress management can significantly mediate the sense of bur-
den on the teacher. An individual sense of burden is, to a certain extent, ob-
jective. There are differences in the perception of pressures at work among
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teachers. Measures for making teaching school less stressful include, but are
not limited to, remaining positive-minded, making time to unwind, seeking
support from colleagues, and communicating with parents in an effective
fashion.

Developing a Reasonable Social Attitude towards the
Teaching Profession

The government and educational authorities should work to establish scien-
tific educational goals for society and develop a healthy educational climate
where fixations with student progression rates and examination results ought
to be discarded. Parents should have a sensible notion of child education and
legitimate expectations of teachers’ roles. Child development is contingent
on a wide range of factors, and the teacher’s effort is just one of them. Stu-
dent academic achievements should not serve as the only criterion in teacher
evaluation. A teacher-respected social culture helps increase the teacher’s
identification with the teaching profession, thus boosting their overall satis-
faction.

On the other hand, the misconduct of certain individual teachers may
expeditiously garner the intense attention of the public as a consequence of
the skewed and misleading coverage of irresponsible media. These inaccu-
rately reported stories have severely tarnished the public image of the
teacher and made them live in constant fear of being targeted by the media.
Stricter regulation of media reporting on educational events is needed to pre-
vent its detrimental impact on the public’s perception of the teaching profes-
sion. Objective public opinion is beneficial for fostering a reasonable social
environment where the teacher feels respected and recognized and can ex-
perience a strong sense of wellbeing in their career.
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Abstract: The mandatory 10-minute break on the basic education
school schedule in China is intended to help students relieve fatigue
and pressure and refresh their minds and bodies between lessons.
However, instructional activities have often taken precedence over
its intended purpose. This article described the current state of
break time deprivation among Chinese basic education students
and analyzed its causes, with a view to arousing more attention to
the protection of the right of the student to rest and leisure activities
at school.
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Introduction

This fundamental purpose should guide the centering of all school

activities (Xue, 2011). A reasonable school schedule is the foundation
of desirable educational outcomes. Nevertheless, the fixation with student
examination results in current Chinese basic education has caused plural is-
sues that impede student growth and development, such as overly long
school hours, between-lesson breaks being filled up with instruction, and the
limitation on student voluntary activities other than studies (Wen & BI,
2023). Such injudicious use of school time has become a severe constraint
on the healthy school life of students and, consequently, on their comprehen-
sive development. This study focused on the issues with the recess between
lessons in Chinese basic education schools and their causes. We suggested
recommendations to promote a more scientific basic education by guarantee-
ing the right of students to break time.

THE primary purpose of education is to foster healthy student growth.

Status Quo of Break Time on the School Schedule

China has the largest scale of basic education in the world, with estimated
enrollments of 0.168 billion in 2022 (Ministry of Education of China, 2022).
Chinese basic education universally implements class-based instruction ac-
cording to prescribed schedules. A typical school timetable includes four pe-
riods in the morning and three or four periods in the afternoon, with a 10-
minute break between every two periods and a 15-30-minute “big break” in
the morning and afternoon, respectively (Table 1).

Table 1 shows that Chinese school schedules mandate break time.
However, their implementation does not guarantee it well. Teachers may use
it to finish class activities. Students at some schools are required to stay mute,
stick to their seats, and not do anything irrelevant to their studies during
breaks. Certain schools even go to such extremes as to set limits on students’
visits to the toilet (Wen & Bi, 2023).

Break Time Disruptions in Basic Education Schools

Using Recess as an Extension of Class Time

In China, teacher lecturing has been the predominant approach to instruction
in the majority of classrooms at the basic education level (Sun, 2006).
Teachers may choose to extend their instruction to break time when they fail
to fulfill their teaching plan within class time. Some of them make students
do after-class assignments at recess (Wang, 2023).
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Table 1. A Typical Basic Education School Schedule in China.

Primary Junior Secondary Senior Secondary
Period One 8:00 — 8:40 7:50 —8:35 7:50 —8:35
Break 8:40 - 8:50 8:35-8:45 8:35-8:45
Period Two 8:50 - 9:30 8:45-9:30 8:45-9:30
AM. “Big Break” 9:30 - 10:10 9:30 - 10:00 9:30 — 10:00
Period Three 10:10 - 10:50 10:00 — 10:45 10:00 — 10:45
Break 10:50 — 11:00 10:45 - 10:55 10:45 - 10:55
Period Four 11:00 - 11:45 10:55 - 11:40 10:55 - 11:40
Noon Break (Including Lunch Time)
Period One 2:00 - 2:40 2:00 —2:45 2:00 — 2:45
Eyes Exercise 2:50 - 2:55 2:55-3:00 2:55-3:00
Period Two 2:55-3:35 3:00 - 3:45 3:00 - 3:45
P.M. Setting-up Exercise 3:35-3:50 3:45 - 4:00 3:45 - 4:00
Period Three 3:50 - 4:30 4:00 — 4:45 4:00 — 4:45
Break 4:45 — 4:55 4:45 — 4:55
Period Four 4:55 - 5:40 4:55 - 5:40

Note: There are slight regional variations in the school schedule in China.

According to Wang’s (2023) survey on class time management by
primary school teachers, 64.7% of the teachers polled stated that students
could complete learning activities in class, 71.3% of them were not quite sat-
isfactory with their class time usage, and more than half (56.7%) have under-
taken prolonged instruction to varying degrees. Along with the researcher’s
classroom observations, it was concluded that the extension of class teaching
was indeed pervasive. In addition, as per a survey conducted by the Social
Investigation Center of China Youth Daily in collaboration with Wen-
juan.com, among 1908 parents of primary and secondary school students,
64.7% claimed that teachers of their kids should manage class time better
than extend their teaching to break time (Du & Li, 2019).

Imposing Unnecessarily Strict Discipline on Break-Time
Activities

Due to the influence of the former Soviet Union’s educational ideas, Chinese
basic education emphasizes collectivism in education and the regimentation
of school life (Tan & Zheng, 1992). Even at break, students are required to

follow strict discipline, being not allowed to talk loudly or walk around
freely in the classroom, and being particularly discouraged from leaving the
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classroom (Wu, 2021). This deprives students of the rest and relaxation they
deserve.

In a 2023 report titled “Be More Considerate of Children’s Needs for
the Ten-Minute Break” by Guangming Daily, the statement of a third grader
at a primary school in Beijing was quoted: “After making necessary prepara-
tions for the ensuing class, | can drink some water or use the toilet but cannot
go downstairs or talk to classmates. When | feel really bored, | either day-
dream aimlessly or imagine a fighting game in my mind.” A mother of an
eight-year-old boy said, “Every child in the school must follow the rule of
‘being mute on entering the classroom and starting learning on sitting down,
and they will even be penalized for talking to peers from other classes on the
way to the toilet at break.” She saw such strict rules as literally a torture to
her lively and outgoing son (Deng, 2023).

During an investigation by Legal Daily into break time deprivation in
students, a parent from a primary school in Nanning City of Guangxi re-
ported that students were prohibited from playing games like basketball and
table tennis on the playground during break, and their activities were limited
to areas near the classroom. A parent in Zhengzhou City of Henan said that
their child was only allowed to get some drinking water and use the toilet
during the 10-minute recess and spent most of their break time in the class-
room except for having a little walk in the corridor and doing the outdoor
setting-up exercise at “big break” in the afternoon. The restriction on student
break-time activities also occurred in some secondary schools. The class
teacher reprimanded a student’s father for his son’s violation of the school
regulation by playing basketball at break, which they thought could possibly
cause an accident. The teacher reminded him to educate his kid on break-
time behavior (Wen & Bi, 2023).

Harms of the Loss of Break Time to Basic Education
Students

Impairing Student Psychological and Physical Health

According to relevant psychological research, adequate free activities and
social interactions are preconditions for student psychological development
(Yang, 2023). The class-based teacher-led instruction in China per se renders
little room for free interaction. The loss of break time has further exacer-
bated the dearth of opportunity for voluntary activities and peer communica-
tion among students. This imposes dire challenges on their psychological
state.

According to the Report on National Mental Health Development in
China 2021-2022 and the Blue Book of National Depression Disorders 2022,
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14.8% of Chinese adolescents were subject to the risk of depression, a much
higher percentage than that of adults; 50% of those diagnosed with the de-
pression disorder were students from various education levels. Moreover, the
number of teenagers who have had psychological counseling experiences is
climbing year by year. Low-spiritedness, a short concentration span, learning
fatigue, and an increased frequency of interpersonal conflicts are among the
main mental issues with students. Psychotherapists emphasize that the re-
striction on student free activity at break and their sedentary behavior are
unfavorable to the refreshment of mind and body, leading to concentration
difficulties in the next class. Over time, students may grow weary of learning
(Wen & Bi, 2023).

The lack of free activities at break is not only detrimental to students’
mental and psychological health but also to their physical fitness. It contrib-
utes to the risks of issues such as obesity and myopia in children and adoles-
cents (Zhang et al., 2022). In some extreme cases, students deliberately re-
duced their intake of food and water due to the constraints on toilet visits.
There has been a report circulating that a seven-year-old girl contracted ure-
thritis after only a few months of school, and upon parents’ closer examina-
tion, she admitted to forgoing drinking water all day at school to reduce vis-
its to the toilet (Deng, 2023).

The Infringement of the Student’s Right to Freedom of
Action

The pursuit of freedom is a fundamental human right. Children and teenagers
have a natural tendency for free activity. Freedom of action is vital for their
growth and development, playing crucial roles in fueling innovative thinking,
enhancing self-directed learning ability, cultivating an independent mentality,
and developing a sense of social responsibility in them (Zhou, 2006).

Injudicious use of break time and overly strict discipline on student
voluntary behaviors not only violate their natural tendency but also hinder
their social and emotional development. Students need peer interactions,
such as playing with classmates, which give impetus to the development of
social and emotional skills. The loss of break time deprives students of op-
portunities to interact with peers, leading to unmet emotional needs and
negative feelings such as loneliness and anxiety (Xiong, 2019).

Children have an innate preference for play, and it is a paramount
avenue for understanding and exploring the world. Professor Tian at the
China Youth Research Center underlined the importance of a moderate
number of voluntary activities in school life. In his view, the seemingly in-
significant break has unique educational value in addition to its refreshing
function. During the short ten-minute recess, the student learns a lot about
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others and society through casual chats with peers and becomes more moti-
vated to know more of the world; they develop their judgments on the right
and wrong and awareness of social norms via “group gossips;” they can eX-
perience positive emotions such as mutual support, understanding, and
friendship as well as negative emotions such as sadness, embarrassment, dis-
appointment, and anger in playing games with classmates, which can im-
prove their emotional intelligence and social skills. Content knowledge
learning alone cannot lead to the attainment of these skills (Deng, 2023).

Causes of Break Time Deprivation among Basic Edu-
cation Students

Improper View of the Teacher-Student Relation

According to the traditional view of the teacher-student relationship, the
teacher plays a dominant role in education, holding an authoritative position
as the sole controller of the educational process; in the meantime, the student
must follow the teacher’ s instructions and directions without reservation
(Gao, 2020). In a teacher-dominated classroom, the teacher tends to overem-
phasize order and discipline with disregard for the fundamental rights of the
student, such as the right to rest and recreation (Wang, 2021). Also, this un-
equal relationship between teachers and students finds expression in the
teacher’s mistrust in students’ ability to manage themselves. They justify
their arbitrary control over students’ behaviors by assuming that self-
regulation is beyond the latter’s capabilities (Ji, 2021).

A Narrow Notion of the Purpose of Education

A scientific notion of student growth emphasizes student holistic develop-
ment in academic, physical, emotional, social, and more dimensions, with a
focus on the cultivation of healthy character and key competences in stu-
dents as the foundation of their future development and the fostering of self-
development ability to enable them to adapt to the changing social environ-
ment (Jin, 2013). However, in practice, Chinese teachers tend to narrow the
purpose of education to achieving student academic attainments. As a result,
they attempt to improve student academic performance by maximizing learn-
ing time and intensity by every means, including using break time for extra
class instruction and written exercises by students (Li, 2012). This practice
has ignored the negative impact on student learning efficacy and mental and
physical health. Over time, with accumulated pressures and fatigue, students
lose interest and motivation in learning. In addition, a portion of schools pay
no attention to personal differences between students and the consequential
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diversity of their needs and learning styles. To pursue uniform standards and
targeted performance, they place students in one unified framework of re-
quirements, depriving them of free activity and self-development opportuni-
ties (Luo, 2017).

An Unscientific Education Evaluation Framework

Meaningful education evaluation is a process of scientific assessment of
educational activities, procedures, and an outcome based on prescribed edu-
cational objectives and is intended to provide evidence and directions for the
further improvement of education quality (Yuan & Huang, 2006). Neverthe-
less, academic results-focused (or simply test scores-focused) evaluation sys-
tems are still pervasive in Chinese basic education schools, which is one of
the main factors in break time deprivation. Exam results-focused evaluation
leads to the teacher’s blind faith in the student’s learning load and disregard
for the importance of scheduled breaks. A frequent practice in some schools
Is that teachers use break time to deliver problem-solving techniques to in-
crease students’ test ability (Ma, 2020). It may appear to be effective in en-
hancing student academic performance instantly, but it has negative effects
on their long-term development, both physically and psychologically.

Furthermore, when school progression rates and exam results of stu-
dents become the only evaluation criteria for education administrators,
teachers inevitably neglect assessment of other education outcomes, such as
physical and mental health, creativity, and social skills. In this context, stu-
dents’ break time can be easily sacrificed due to the teacher’s primary con-
sideration being their test ability rather than holistic development (Yang,
2023). Also, such one-sided evaluation systems exacerbate inter-school and
inter-student competitions. Amid the ever-intensifying competitive climate,
schools and teachers naturally place more pressure on students, requiring
them to utilize all available time, including intervals between lessons.

The School Schedule is Incompletely Managed

Effective education management provides guarantees for the efficient opera-
tion, high quality of education, and optimal education outcomes of the
school (Ma, 2014). At the basic education level, break time is an essential
component of a student’s school life. Rest deprivation among students is par-
tially attributable to insufficient school management.

In schools that place emphasis on student academic learning and see
break time as irrelevant to learning, the right of the student to rest is often
neglected, and there is a lack of supervision over teachers’ handling of recess
on the school schedule (Ma, 2020). Without an effective monitoring device,
the teacher may arbitrarily set restrictions on students’ activities at break,

SIEF, Vol.19, No.2, 2023 3109



Xu. (China). Break Time on the School Schedule in China.

Table 2. Government Papers on Guaranteeing Student Break Time at School.

Years Titles of Papers Relevant Points
Opinions of the State Council on
Strengthening Physical Education A minimum of one hour of physical exercise every day is com-
2007 to Boost Physical Fitness of Chil- ulsory for each student
dren and Adolescents (State P b ’
Council of China, 2007)
Action Plan for Myopia Prevention
2008 in Primary and Secondary Stu- The teacher must finish classes in time and is not allowed to
dents (Ministry of Education of use student break time for other purposes.
China, 2008b)
Guiding Opinions of the Ministry of Formulate regulations_ to specify student rest, stl_Jd_y_ (including
. . self-study), exercise time as well as forms of activities and
2009 Eguc?;'t?: nog} litrri;nghgng%gf homework; organize large-scale examination to rectify misuse
o ng: ry School Oper:;ltion (Ministry of student break Fime; encourage the involvement of parents
of Education of China, 2009) and the community; reduc_e the on- and off-campus schoolwork
' burden to guarantee the right of the student to rest.
Strategy on the National Medium-
2010 and Long-Term Education Reform Reaffirm the guarantee of one-hour on-campus physical exer-
and Development 2010-2020 cise minimum for primary and secondary students.
(State Council of China, 2010)
?:ngq:ﬁ'%ﬁ,gigérgg?g;og{ Sr ? Mandate the implementatic_)n of the s_tate’s rggulations on the
2011 mary and S dary School Stu- one-hour on-campus physical exercise of primary and second-
y and Secondary School Stu . h )
L . ary school students; make compulsory the 25—-30-minute physi-
dents (Ministry of Education of cal exercise at “big break” in the mornin
China, 2011) 9 9-
Notice on Strengthening the Man-
2021 agement Work of Student Physical  Reiterate the importance of one-hour on-campus physical exer-
Health and Fitness (State Council cise minimum for primary and secondary students.
of China, 2021)
Regulations of Minors Protection Remove unnecessary restrictions on freedoms of reasonable in-
2021 at School (Ministry of Education of ~ and out-class communication and games as well as outdoor

China, 2021)

activities on the part of students.

using safety concerns as excuses. In addition, no training or guidance on
break-time activity design is provided to teachers to increase their skills in
creating colorful and intriguing games for their students. As a result, students
may stay idle during breaks, unable to acquire effective relaxation. In sum,
the evaluation of the quality of break time has not been incorporated into
school management, making it difficult to spot and correct relevant problems
in a timely manner (Liu, 2011).

Recommendations on Guaranteeing the Right of the
Student to Rest at Break

The central education authorities of China have devoted a great deal of atten-
tion to the issues with break time in basic education schools. In recent years,
the Ministry of Education has released a series of government papers (Table
2) in an effort to rectify the aforementioned issues and support healthy stu-
dent development.
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Drawing on the spirit of these government papers, recommendations
on the regulation of break time on the school schedule are proposed as fol-
lows:

Formulating Specific Measures

Schools should create age-specific schedules that take account of the charac-
teristics and needs of various age cohorts and provide adequate rest time for
them. It is advisable to extend the between-lesson break to 15 minutes from
the current 10 minutes so that students can have reasonable amounts of time
for relaxing activities aside from visiting the toilet and taking refreshments.
The 30-minute or so physical exercise at “big break” should be guaranteed
every morning; each individual student should have one hour’s physical ex-
ercise minimum at school every day (Ministry of Education of China, 2011).

Facilities should be provided to students for undertaking a variety of
break-time activities rather than confining them to the classroom and corri-
dor. They should be allowed to visit the playground, gymnasium, library, art
classroom, and other places at break and “big break™ so that there are various
options open to them, including but not limited to physical exercise, reading,
and artistic activities.

Teachers should properly plan instruction content and progress and
improve in-class teaching efficiency in order not to extend class activities to
break time. As a result, teachers can prevent students from studying continu-
ously for a long time (Ministry of Education of China, 2008a).

Strengthening the Supervision of the Use of Break Time

There should be supervision mechanisms in place to oversee the school’s
and teachers’ management of break time. The educational department can
deploy specialized personnel to investigate the implementation of the pre-
scribed schedule among schools and engage other stakeholders, such as par-
ent committees and student representatives, in the supervision effort. Regular
evaluation of student break-time activity is needed to ensure that schools’
practices are in conformity with relevant national standards and child protec-
tion laws. The evaluation results should be coupled with an assessment of
school performance.

Public opinions should also have a place in the supervision mecha-
nism. Schools may engage professional social forces in creating and manag-
ing school schedules to ensure optimal use of break time. Public opinions
can help oversee students’ enjoyment of rest and free activity at break with
the assistance of information technology. For instance, an online question-
naire survey is workable for investigating the satisfaction of the neighbor-
hood with the school’s organization of break-time activities.
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